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HPEANCJIOBHUE

[Tocobue  mpeaHa3HAUYECHO TUTS OpPraHU3allMd  KOHTAKTHOM
ayIUTOPHON pabOThl B paMKax CEMUHAPCKUX 3aHATHUM B V cemecTpe
ctyaeHToB-0akanaBpoB III kypca HWHCTUTYTa HMHOCTPAHHBIX SI3BIKOB,
NPUCTYIUBIIUX K H3YYCHHUIO O0S3aTEIbHOM MUCIUILIUHBI «MeToauka
MpernojaBaHusl MHOCTPAHHBIX SI3BIKOBY», BXOJSIIEH B MPOQeCcCUOHAIBHBIN
UK AUCHMIUIMH g oOyvaromuxcss no HampapiaeHusMm  44.03.05
[Tenarorudyeckoe oopazoanue u 44.03.02 JIuHrBUCTHKA.

[Tocobue cocTaBieHO B TOJHOM COOTBETCTBUM C MPOrpaMMOM IO
JTUCHUIUIMHE U C Y4eTOM TpeboBaHUM (perepaqbHOro rocyaapCTBEHHOTO
00pa3oBaTeNbHOTO CTaHjaapTa. M3ydeHue AuCHUIUIMHBI «MeToauka
MpernojaBaHusl MHOCTPAHHBIX S3BIKOB» HAMpaBjieHO Ha (GOPMUPOBAHUE U
pa3BUTHE Yy OOyYaromerocs KoMIiekca oOmenpopecCHOHaNIbHBIX U
npodeCCUOHATBHBIX KOMIICTCHITMNA, a MaTepuaibl MOCOOHMS TOMOTYT
cAenaTh ATOT MPOIECC MAKCUMAIbHO HHTEPECHBIM U 3(P(PEKTUBHBIM.

[Tocobue oxBaThIBAE€T TaKUE TEMbl KaK MemoOOUKa KaK HAYYHAS
OUCYUNIUHA, Yelu U codeprxcanue 00y4eHUs UHOCMPAHHBLIM S3bIKAM,
NpUHYUN®Ll  0OyueHus, cpeocmea  OOVUeHUs, AcCneKkmvl  00y4eHUs
uHocmpauuviM a3vikam W ap. llenpio mocoOus sBisieTCS 3HAKOMCTBO
CTyJICHTOB C OCHOBHBIMH TIOJIO)KCHUSIMH W 0a30BBIMH TOHSITUSIMH
COBPEMEHHON  METOAWKHM  TPENOJaBaHUS  MHOCTPAHHBIX  SI3BIKOB,
dbopMupoBaHUE YMEHUW aHAJU3UPOBATH M KPUTHYECKH OIICHUBATH
CYIIECTBYIOIIUE TOAXOJbI, METOJAbI, MPUEMBI U CpPEJACTBa OOYUYCHHS, a
TaKXe TBOpPUYECKM U H(PEKTUBHO TMPUMEHSATh HUX Ha MPAKTHKE.
[IpuoOpeTreHHbIE Ha 3aHATHUAX IO TOCOOWIO 3HAHMS W YMEHUs OyayT
MOJIE3Hbl TIpU H3y4YEeHHH «METOIMKH MpPEnojaBaHusi HWHOCTPaHHBIX
a3bIKOB» B VI m VII cemecTpax, Opyrux IUCHUIUIMH METOIUYECKOIO
MKJIA, npu  pabote HaJT KYPCOBBIMH u BBIITY CKHBIMH
KBaTU(PUKAITMOHHBIMU ~ pabOTaMH, TIPU TPOXOXKJIECHUM Y4YESOHOH U
MPOU3BOJCTBEHHON TMENaroru4ecKux NpaKkTUK, a Takke B Oyayuiei
podheCCUOHATLHOM TTe1arOruIeCKOM TesITeIbHOCTH.

[Tocobue BKIIOYAaET BOMPOCHI M 3aJlaHUs, CIIOCOOCTBYIOIINE
3aKpEIUICHUIO M aKTUMBU3AallMA MaTrepuania, u3ydaemoro BV cemecrpe. B
HEM MO>KHO BCTPETUTh CCHUIKH Ha MOCOOME ISl CAMOCTOSITEILHON PaboThI
no auciuiuiuie. PaboTta mo 1aHHOMY MOCOOUIO B KOMIUIEKCE C MOCOOUEM
«Teopust u mnpakThka OOYYEHHS AHTIIMICKOMY S3BIKY» OO€CIEYMBACT
KA4YE€CTBEHHYIO MOJTOTOBKY U YCIEIIHYIO aTTECTAIMIO MO JUCIUILIMHE. B
nocoOue BXOJAT KOJUIOKBUYMBI, TOABOJSAIIAE MTOT OTHOCUTEIHLHO



CaMOCTOSITEJILHBIM ~ pa3jiesiaM  JIEKIIMOHHOTO  Kypca. KoJutoKBHyMBbI
IpPOBOAATCS B (pOpME AMCKYCCHUU, TPEOYIOT aKTUBHOTO YUYacTUsI BCEX
NPHUCYTCTBYIOIINX, BBIPAKCHUS JMYHOW apryMEHTHPOBAHHOW TOYKH
3peHHS] U KPUTUYECKOTO OCMBICICHUS W3YYEHHOIO0 MaTepuaja, a TakkKe
MO3BOJISIIOT ~ MPENOJaBaTeIl0 OIEHUTh CTENEHb CBOOOJBI  BIIaJICHUS
uHopmarment, €€ TBopUyecKkoro npeaomieHus. Js oOydarommxcs: TaKkxke
MPUBOIUTCS TPUMEPHBIM CIHUCOK BOIPOCOB M TPeOOBaHUSA K 3a4yeTy I10
mucuuiinae «Meroauka 0oO0ydeHHMs] MHOCTPAHHBIM si3bIkam». B 1mensx
oOecrieueHusT TMPO3PAYHOCTH U  OOBEKTHUBHOCTH TIPU  aTTECTAlUU
oOydJaromMMcsl 3apaHee TMpeajiaracTcsi O3HAKOMUTHCA C KPUTEPUSIMU
OIICHUBAHMUSI.

ABTOp BBIpaXaeT HAACKIy, UYTO MPEACTABICHHBIH B MocoOUU
MaTepuaj MOMOXET OyAyIIUM YYUTEIISIM U TIPETo1aBaTeIsIM aHTIINHCKOTO
SA3bIKa B OCBOCHUM KIIOYEBOW JUIsi HUX JUCHUIUIMHBI W OyJer
CTUMYJIMPOBaTh  JalbHEHIIee  pa3BUTHEC WX  MNpodhecCHOHATHHOU
KOMITETCHTHOCTH.



METOANUYECKHE PEKOMEHJAIIUY 11O OPTAHU3ATIINA
3AHATHUH 11O JTUCHUITVIMHE «METOJAUKA
ITPEITIOJABAHUSA NHOCTPAHHBIX A3bBIKOB»

IIpodeccrnonanbHO-METOAMUECKAsT MOATOTOBKA OakallaBpoOB IO
auciuIuinHe  «MeToauka  TpenojiaBaHusi  MHOCTPAHHBIX  SI3BIKOB)
OCYIIIECTBIIICTCSI B paMKaxX JICKIIMOHHOTO Kypca, CEMUHAPCKUX 3aHATUN U
caMOCTOATENIbHON paboTel. BV cemecTpe 3akiajbIBalOTCd OCHOBBI
npodecCuoOHaTbHOM KOMIETEHTHOCTH OYIyIIUX Y4YUTeJIed WHOCTPAHHOTO
S3bIKa, PA3BUTHE KOTOPOM MPOUCXOIUT B TMOCIEAYIOIMIME MEPUOABI B
paMKax 3TOW W APYTrMX OWCUUIUIMH METOJMYECKOr0 ILHKJIA, BO BpeMs
MPOXOXKACHHUS TIEIAarOTMYECKUX TMPAKTUK, HANUCAHUS KYpPCOBBIX U
BBIITYCKHBIX KBATM()UKAIIMOHHBIX pa0oT.

Jlexunu Mo TUCUMILUIMHE HANPaBJICHbI HA OBJIAJICHHE O0YyYarOUUMHUCS
CyMMOM 3HAHWM, COCTaBJISIONIMX OCHOBY COJEp)KaHUs Kypca (KIIOUEBBIC
MOHATHSA, 0a30BbIE€ KAaTErOpUHM, OCHOBHBIC TEPMHUHBI), 3HAKOMCTBO C
OCHOBHBIMHU d3TallaMy pPa3BUTUS METOAUKA OOYy4YEHHS HWHOCTPAHHBIM
SA3bIKAM U COBPEMEHHBIMU TEHJICHUMUSMU, B3TJISIIAMUA OTCYECTBEHHBIX W
3apyOeKHBIX METOJMCTOB HA CaMble Pa3HOOOPA3HbIE BOMPOCHI, CBSI3aHHbBIC
Cc OOy4YeHUEM $3BbIKYy, OCHOBHBIMH JIOKYMEHTaMH B OOJIACTH SI3BIKOBOTO
oOpazoBaHus. JIEKIIMOHHBIA KypC CTPOUTCS B paMKaxX JHUYHOCTHO-
OpPUEHTUPOBAHHOTO MOAXOJa K OOYYEHHMIO, 4YTO O3HAYaeT AaKTHUBHOE
y4acTHE ayJIUTOPUU B OOCYKJCHUU, aHAJIU3E M OLICHKE CYIIECCTBYIOIIMX
KOHIIEIIUM, TOUCKE PEIICHUHN MPOOJIEMHBIX CUTyalluid OOyUYEHUS.

Ha cemuHapckux 3aHATUSAX CTAaBUTCA 3a7aya 3aKPENUTh MOJYUYCHHBIE
Ha JIEKIUAX 3HAHUS U CHOPMHUPOBATH LIEJBINA PSSl MPAKTUUYECKUX YMEHHUI:
aHAJIM3UPOBaTh W JaBaTh OICHKY IIOJAXOJaM, IPUHIIMIIAM, METOJIaM,
CpeACTBaM OOY4YEeHHS] WHOCTPAHHBIM sI3bIKaM; MCIIOJIb30BaTh HamoOoJee
3(pdheKTUBHBIE M3 HUX Ha IIPAKTUKE; TOTOBUTH YYEOHO-IUJIAKTHYCCKHUE
MaTepuaybl i1 OOy4YeHHS S3bIKY; pa3padaTbiBaTh IUIAHBI-KOHCIICKTHI
YPOKOB; J1aBaTh SKCIEPTHYIO OLEHKY coBpeMeHHbIM Y MK 1 mocobusim mo
WHOCTPAHHOMY  SI3bIKY; QHAJIM3UPOBATh U KPUTUUECKU OIICHUBATh
COOCTBEHHYI0 yYEOHYIO II€TaroruyecKyio JeSTeIbHOCTh, a TaKXKe
NEATEIbHOCTh JIPYTUX WICHOB YyueOHoW rpymmbl. s dbopmupoBaHus
ATOrO0 KOMIUIEKCAa NPOPECCHOHAIBHBIX METOJAMYECKMX YMEHUN Ha
CEMUHAPCKUX 3aHATUSIX HCIOJB3YIOTCA CICAYIONIUME BHUIBI paboT:
OOCYXXJIEHUSI U aHAJIN3 CYHIECTBYIOIIUX KOHIEMIHNHN, JACHCTBYIOIIUX
nporpaMM UM YYEOHUKOB; JUCKYCCHUM MO HaumOoJiee aKTyaJlbHBIM
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npoOjeMaM COBPEMEHHON METOAMKHU; JIEMOHCTpauus W OOCyXIAEHUE
OTHENBbHBIX  OPUEMOB W METOJOB  OOYy4YEHHs;  IUIAaHUPOBAHUE,
pa3bIrpbIBaHUE M TPYNIIOBOM aHAIM3 IENOYEeK 3aJaHuid WM (parMeHTOB
YPOKa; KOJUIOKBHUYMBI, IOJABOJIAIINE UTOT KPYITHBIM MOJIYJISIM Kypca.

JlaaHOC y4eOHO-METOUYECKOE rmocooue COJICPIKHUT BCE
HEOOXOAUMBbIE MaTepHaibl JUIsl OpPraHU3alUU TICPEUYHUCICHHBIX BHUIOB
paboThl Ha 3aHATHAX. 3aJaHUS M BOIPOCH, a TaKXKe IOMOJTHUTEIHHBIC
MaTepuaabl JIS OOCYXKISHUS NPEIIOKEHB B TOCOOMH HMMEHHO B TOM
MIOCJIEIOBATEIBHOCTH, KOTOpas TPEACTABISETCS aBTOPY ONTHMAJIbHOM.
Takass mOCIEI0BAaTEIPHOCTh COOTBETCTBYET Oa30BBIM JHAAKTHYCCKHM
IPUHIIAIIAM JOCTYITHOCTH, TIOCHJIBHOCTH M TPOYHOCTH, a (dopmar
BOIIPOCOB M 3aJlaHWM MOMOTaeT HauOoJjiee TMOJHO Pealn30BaTh MPUHITUIT
AKTUBHOCTH.

CamocrosiTenbHast padoTa MO JUCHUIUIMHE SBISETCS HEOTHEMIIEMOMN
Y4acThIO TPOPECCUOHATFHON METONYECKON MOATOTOBKHA 00yYaroerocs u
OpraHu3yeTcss ¢ TIOMOIIbI0 CIHEHHATbHO pa3padOTaHHOTO YYEOHO-
METOAMYECKOTO  IMOCOOMS,  NPU3BAHHOTO  CTPYKTYpHUpOBaTh |
CUHTE3UpPOBATh  3HaHUs, CPOPMHUPOBATH  MPAKTUYECKUE  YMEHHS
CaMOCTOATENIbHOM  paboThl ¢  y4yeOHO-METOJUYECKOM ¢  Hay4yHO-
METOAUYECKOMN JIUTEPATYPOU.

KommekcHbrit moaxon k GbopMUpPOBaHUIO 00IIETPOPECCHOHATBHBIX
U TpodeCCUOHATBHBIX  KOMIIETCHIMH  OyAylmux  y4uTenen U
pernojaBaTeieii HMHOCTPAHHOTO SI3bIKA, OCYIIECTBISIEMBIM B paMKax
JEKIIMNA, CEMUHAPOB U CaMOCTOSTEIILHON padOThl IPU3BaH C(HOPMUPOBATH
y oOydJaronmxcsi IeJOCTHOE MPEACTaBIIEHUE O XapakTepe U crenuduke
Oyny1ieit npodecCHOHATbHON AESATEIbHOCTH, CTUMYJIMPOBATh TOTOBHOCTH
M KEJIAHWE COBEPIIICHCTBOBATH CBOE MEarorn4ecKoe MacTEPCTBO, YMEHHUE
CaMOCTOSITEIILHO U TBOPUECKH pelaTh IpodeccuoHaibHbIE 3a/1a4u.



METOAUKA OBYUYEHUA UHOCTPAHHBIM A3bIKAM KAK
TEOPETHUYECKASA TUCHUIIVIMHA

BOITPOCHI U 3AJIAHUA

1. Jokaxure, uyro MOMSI  sBasgercs  caMOCTOSTEIbHON
[e1aroruyeckor Haykou. IIpencraBbTe XPOHOJOTMYECKH HBOJIOLHUIO
B3[VISIIOB HA €€ Hay4yHbld craryc. JlaWte omnpeaerneHue METOIUKE
oOy4YeHUsT MHOCTPAHHBIM s3bIKaM; OOIIEM W YaCTHOM METOJMKAM.
HazoBurte: (¢daktopsl, ompeaensionie HAaydYHYH CaMOCTOSATEIbHOCTh
METOANKU; OOBEKT U MpeaMeT METOANKH; (PYHKIIUU METOJANKU KaK HAYKHU;
BOIIPOCHI, KOTOPBIE PEIIAET COBPEMEHHAS METOAUKA.

2. Packpoilte crneuupuky METOIOB MCCIEAOBaHUSA, KOTOpPHIE
HallUTM TPUMEHEHHWE B METOJMKE OOYyYEHHUSI HWHOCTPAHHBIM S3bIKaM.
BrinonnuTe 3a1aHus/TeCThl U OTBETHTE HA BOIMPOCHI B Tocobun «Teopust u
npakTuka o0yueHus anrauickomy a3biky» (Tema 1, paznen 1.1).

3. C ygeMm cBs3aHO BO3HUKHOBEHHE TAKOW OTHOCHUTEIBHO MOJIOIOU
HAy4YHOM JUCUMIUIMHBI KakK JIMHIBoAUAAKTHUKA? HazoBuTe BOMpOCHI,
KOTOpble OHa pemaer. [IpencraBpTe CyHIECTBYIONIME B OTE€UECTBEHHOU
HAayKe  B3MIAAbl HAa  JUHTBOAMAAKTUKY.  Jlalite  ompeneneHue
JUHTBOAUIAKTUKH, Niepeuuciaute e€ 3anaun. Kakum o6pa3zom cOOTHOCATCSA
METOJIMKA W JIUHTBOAUAAKTHKA? OXapakTepru3yiTe BTOPUUHYIO S3bIKOBYIO
JIUYHOCTh. UTO HEOOXOIMMO, YTOOBI clenaTh 00ydaeMoro 3P heKTUBHBIM
YYaCTHUKOM MEXKYJIbTYPHONH KOMMYHUKAIIAN?

4. B xakoM BEKE€ M B CBSI3M C YEM BO3HUKAET YUEOHBIA MpEeaMET
«MHocTpanubiid s3b1k»? K Kakoil rpynmne npeaMeToB €ro oTHocST B 40-€
roapl? KTo ykazanm Ha oOmMOOYHOCTH Takoro mnojaxona? Kakwe Tpu
0COOCHHOCTH WHOCTPAHHOI'O f3bIKa Kak y4eOHOro mpeameTa OTMEYaeT
N.A. 3umusa? Yto oOmero Mexay npeaMeramu «PomHo#t s3bIk» U
«HOCTpaHHbI A3bIK»? UeM OTIWYaeTCa MPOLECC OBJIAJICHUE POJHBIM U
WHOCTPAHHBIM sI3bIKaMu? PackpoWTe CymHOCTh €AMHOr0 MNOAXO0JAa K
npeaMeTam SI3bIKOBOrO UK [3]. Belpa3sute cBoe MHEHHE.

5. Ha xakue aBe rpymibl AeasTCs TUCIUIIINHBI, CBSI3aHHbBIC C
METOJIMKON OOY4YE€HHUS] MHOCTPAHHBIM SI3bIKAM M B YEM HX pasjinyuue?
BrinonnuTe 3a1aHus/TeCTHl U OTBETHTE HA BOIMPOCHI B Tocobun «Teopust u
npakThuka oOydeHusi aHrimiickomy s3biky» (Tema 1, pazgen 1.3).
Packpoiite CBA3b METOJUKU v MearoruKou 51
TUIAKTAKOW/TMHTBUCTUKOM/TIcuxoorueii. C KakuMHM eIle HayKaMu
cBsizaHa Meroauka? I[IpomoibKuTe CHUCOK, MPEJIOKEHHBIM Ha JICKIHH.
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Kakum o00pa3zoM omopa Ha JaHHbIE STHUX HAyK CIIOCOOHA TMOBBICUTH
HAyYHBIA YPOBEHb METOUKH?

6. HazoBuTe OCHOBHBIE METOJUYECKHE KaTErOpuu. BeIoJHUTE
3aJIaHUS/TECTHl M OTBETHTE HA BOMPOCH B «Teopun U mpakTUKe 0OydeHUs
anrnuiickomy si3eiky» (Tema 1, pazmen 1.2). CpaBHUTE NOHUMaHHE
OCHOBHBIX METOJMYECKUX KATETOPUM B OTECYECTBEHHOW M AHTJIOS3BIYHOU
METOAUYECKOM JIUTEPATYPE:

Approach: people use the term approach to refer to theories about
the nature of language and language learning which are the source of the
way things are done in the classroom and which provide the reasons for
doing them. An approach describes how language is used and how its
constituent parts interlock — it offers a model of language competence. An
approach describes how people acquire their knowledge of the language
and makes statements about the conditions which will promote successful
language learning.

Method: a method is the practical realisation of an approach. The
originators of a method have arrived at decisions about types of activities,
roles of teachers, the kinds of material which will be helpful and some
model of syllabus organisation. Methods include various procedures and
techniques as part of their standard fare. When methods have fixed
procedures, informed by a clearly articulated approach, they are easy to
describe. However, if a method takes procedures and techniques from a
wide range of sources (some of which are used in other methods or are
informed by other beliefs), it is more difficult to continue describing it as a
‘method’.

Procedure: a procedure is an ordered sequence of techniques. For
example, a popular dictation starts when students are put in small groups.
Each group then sends one representative to the front of the class to read
(and remember) the first line of a poem which has been placed on a desk
there. Each student then goes back to their respective group and dictates
that line. Each group then sends a second student up to read the second
line. The procedure continues until one group has written the whole poem.
A procedure is a sequence which can be described in terms such as First
you do this, then you do that ... . Smaller than a method, it 1s bigger than a
technique.

Technique: a common technique when using video or film material
is called silent viewing. This is where a teacher plays the video with no
sound. Silent viewing is a single activity rather than a sequence, and such
is a technique rather than a whole procedure, Likewise the finger technique
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is used by some teachers; they hold up their hands and allocate a word to
each of their five fingers, e.g. He is playing tennis and then by brining the
is and the not fingers together, show how the verb is contracted into isn 'z.

This use and mis-use of these terms can make discussions of
comparative methodology somewhat confusing. Some methodologists, for
example, have new insights and claim a new approach as a result. Others
claim the status of method for a technique or procedure. Some methods
start as procedures and techniques which seem to work and for which an
approach is then developed. Some approaches have to go in search of
procedures and techniques with which to form a method. Some methods
are explicit about the approach they exemplify and the procedures they
employ; others are not.

(From ‘The Practice of English Language Teaching’by Jeremy
Harmer, pp.62-63)

JINTEPATYPA
1. Jlexuus.
2. Tlocobwue aJist cCaMOCTOATENIHHOM PabOTHI.
3. JleontheB A. A., Jlenckas E.A., Po3zanoBa E.Jl. Enunsiii moaxon k
npeaMeTaM SI3bIKOBOTO Iukia//MIHOCTpaHHbIe S3bIKU B 1IKojJe. — 1990. -
Nos5. - C. 26-35.
4. Meroguka OOy4Yy€HHMSI UWHOCTPAHHBIM SI3bIKAM: TPAJUIUU U
coBpemeHHocTh/ITon pea. A.A. Mupomnto6oBa. — Ooaunck: Tutyn, 2010.
5. Metoauka 00yd4eHHS HWHOCTPAHHBIM S3bIKAM B CPEIHEH IIKOJIE:
VYuebnuk/ I'ez H. N., JIaxopuukuit M. B., Mupomao6oB A. A. u a1p.—M.:
Bricmi. mkoma, 1982.
6. TamsckoBa H.J., I'e3 H.W. Teopus oOyueHUs] HHOCTPAHHBIM SI3bIKaM.
JIMHrBOIUTAKTUKA U METOAMKA ydeO. mocoOue JJisi CTyA.JIMHTB. YH-TOB U
dak. uH. s13. BBICHI. e/, yueb. 3aBenenuil. — M.: «Akagemus», 2006.

HEJA U COAEP)KAHUE OBYYEHNA NHOCTPAHHBIM
A3BIKAM B CPEITHEH HIKOJIE
BOITPOCBHI U 3AJTAHUSA

1. Ilpocinymante OKIaabl, IOCBSIICHHBIC HTanaM pPa3BUTHS
OTCYCCTBEHHON METOIWKH OOYyUYCHUS WHOCTPAHHBIM S3BIKaM, 3aIIOJTHUTE
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Tabauily B mocoouu «Teopus v mpakTuka 0OyUeHHS] aHTJTUHCKOMY SI3bIKY)»
(Tema 2, paznen 2.1).

2.  Packpoiite mnoHsTHE eI OOyYEHHS] WHOCTPAHHBIM SI3bIKAM.
Biusinuio kakux GakTopoB MOJABEPKEHBI 1IETU SI3BIKOBOTO 00pa3oBaHUs?
PackpoiiTe yeTbipe rpymmbl Heiaeid oOydeHHsT MHOCTPAHHBIM S3bIKaM,
TPAJULIMOHHO BBIJEISEMBIE OTECYECTBEHHBIMH MeToauctamu. Kakue
MOAXOAbl  COCTABJSIIOT  KOHIICNITYaJIbHY0  OCHOBY  COBPEMEHHOTO
oOpazoBanua? YeM  OTIMYAIOTCS  TOHATUS ~ «KOMIICTCHIUS» U
«xomneTeHTHOCTh»? Kakue kommereHuuu AokHa (OpPMUPOBATh Yy
ydammxca oOunieoOpa3oBaTenbHas IIKOJa (CpaBHUTE €BPONEUCKUN U
OTeUeCTBEHHBbIM moAxoanl)? Kakyro 1enp mnpecieayer oOydeHue
WHOCTPAHHOMY $3bIKY Ha COBPEMEHHOM 3Tane? BBINOJHUTE TECTOBBIE
3agaHus B mocooun «Teopus U npakTuka 00y4eHUs aHTITUHCKOMY SI3bIKY»
(Tema 2, paznen 2.1).

3. WMsyuure pazmensl [ um I denepanbHbIX TOCYyAapCTBEHHBIX
obpazoBarenbHbIX cTanAapToB (nasiee ®I'OC) st HavanbHOM, CpeaHEN U
crapure mkoJsibl. OTBeThTe HaA BONpOChl: Kakoe Ha3zHaueHHWe uMeeT
®I'OC? Yto on B cebs Bkmouaer? Kakuwe 3 rpynmbel TpeOoBaHMM K
pesysbTataM oO0ydeHus npeabsasiger PI'OC? Kpartko packpoilte Hx
colepxkaHue, oOpamas BHHMAaHME Ha OTJIMYMS B TpeOOBaHUAX Ha
Pa3JIMYHBIX Tarnax 00y4eHHUs.

4. Kakyio CTpyKTypy HUMEET WHOSI3bIUHAS KOMMYHUKAaTHUBHAs
koMmreteHius (cpaBuure noaxoanl Ek van J.A., B.B. Cadonosoii, N.JI.
bum)? Kakue KomIeTeHIIMM B KOMMYHUKATUBHOW cdepe 3asBICHBI B
TpeOOBaHUAX K MPEIAMETHBIM pe3yJibTaTaM U3y4YEHUS HHOCTPAHHOIO SI3bIKA
Ha pa3IUYHBIX JTanax oOydeHHs B IIKOJIE€ (Ha OCHOBE 3alOJIHCHUS
Ta0auIbl Tocoouu «Teopust U MpakTUKa 0OYUYECHHS! aHTJIIMHCKOMY SI3BIKY»,
Tema 2, paznen 2.2)?

5.  Uro nmoHumaercs moj YpOBHEM BIaaeHuA s3bIkOM? Kakas
CHUCTEMa ypOBHEH BJIaJICHUS COBPEMEHHBIMU HEPOJHBIMU SI3bIKAMU ObLia
pazpaborana yuenbiMu CoBeTa EBpomnbi? UeMm xapakTepusyeTcsl KaxKbli
u3 ypoBHel? Kak cooTHECEHbI BBIJICTICHHBIE YPOBHU C CUCTEMOM 00y4eHUS
B pOocCUMCKMX MKoiax? Kakoro ypoBHsS IOJKEH JIOCTHYb BBIITYCKHHK
OCHOBHOHM CpeJHel IIKOJBI/TIOJHOM cpeaHer ImKojabl (Ha 0a30BOM U
npOoQUILHOM YPOBHSIX)?

6. JlaiiTe omnpeneneHUe TOHATUS «COJEPXKAHUE OOyUCHUS.
HazoButre OCHOBHBIE KOMIIOHEHTHI cojepkaHus oOyuenus. Kakue
KOMIIOHEHTBl ~ COJCp>KaHMsI OOy4YEeHHUs BBIACISIN aBTOphl  «OO0mei
METOAMKA OOYUYEHHsS] MHOCTPAHHBIM SI3bIKaM B cpefHed 1mkose» 1967
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rojna? Yem oTamyaeTcs COBPEMEHHOE NMMOHUMAHHE COAEpKaHUsl 00yUYeHus,
npemioxenHoe N.JI. bum?

7. Kakue KOMIOHEHTBHl BKJIIOYEHBI B OCHOBHOE COAEPKAHUE
00yUYeHHsI COIVIACHO MPUMEPHBIM IMporpaMMam (Ha OCHOBE 3aIlOJHEHUS
Tabnuubl B mnocobun «Teopuss U mpakTuka OOYYEHHS AHTIIUUCKOMY
a3bIKy», Tema 2, pazgen 2.3)? B cBsiz3u ¢ 4eM METOAUCTAaMH CTaBUTCS
BOIIPOC 00 OrpaHUYCHHH CcoOJiepkaHus o0ydeHus? B cooTBeTcTBUM C
KaKMMH TPUHIUIIAMHU OCylIeCTBIsAeTCs ero oroop? Kakum tpeGoBaHMsIM
JOJI)KHO COOTBETCTBOBATH COJIepKaHuEe 00yUueHus?

8. Kakoii moaxom K ONpENENCHUIO COJIep)KaHUS OO0ydeHUs
WHOCTPAHHBIM si3bIKaM ObLT Tipeasioxken ['.B. Porosoii [3, ¢.22-32]?

9. O3HaKOMBTECh C KOMIIOHEHTaMHU COJIepKaHUsl 0OOyUdeHHs AeTen
MJIQJIIETO MIKOJBHOTO BO3pacrta, npemnoxeHHbiMu H.JI. T'anbckoBou u
3.H. Huxurenko. Kakue KOMIOHEHTHI COJEepkKaHUsS OOYUYEHUs] aBTOPHI
OTHOCST K MpeIMETHbIM/IpolieccyalibHbiM —acniektam? [lepeunciute
npuBbIYHbIE JUIs netet 8-11 ner cdepsl oOleHHs, B paMKaX KOTOPBIX
BBIJICJISIETCSl TEMATHUKa U MpoOsieMaTuka o0mIeHusl. PackpoiTe MpUHIIUIIHI,
HA OCHOBE KOTOPBIX OCYUIECTBIsAETCS OTOOp TemaTuku. KakoBbl
TpeOOBaHUsI K TEKCTaM KaK MPEIMETHOMY COJEpX aHUIO OOydeHus?
[IporieccyalibHBI acCneKT: HA30BUTE TPYMIbl OOHIEYyYEOHBIX YMEHUU U
OpUBEAUTE WX NpUMepbl. Ha30BUTE KOMIIEHCATOPHBIE YMEHHS, KOTOPBIE
BXOJST B CoOJiep’KaHMe OOydeHMsi B HadalbHOM 1mkoje. Ha kakom
OCHOBAaHMM SMOILIMOHANbHAs  JACATEIIBHOCTh YYEHHKA W yUHUTENS
BKJIIOUAIOTCS aBTOpaM B cojiepkaHue ooydenus [4, c.110-122]?

10. HMHauBuUIyadbHOE COOOIICHUE:

o Muponb6os A.A. KynbTypoBeaueckas HalpaBIeHHOCTbh B
00yUeHUU MHOCTPAHHBIM si3bikaM//IHOCTpaHHbIC s3bIKU B 11koJie, 2001. -
Ne5. —C. 11-14.

o ITerpora JI.LM. OnbIT mpenomaBaHus aHTJIWMCKOrO S3bIKA HA
SA3bIKOBBIX (PAKyJIbTETaX NEJarorM4ecKuX BY30B B KOHTEKCTE JUajora
KyJabTyp//HOCTpanHbIe s3b1kH B 1iKoe, 2004, — No2, C. 78-82.

JINTEPATYPA
1. JIlekmus.
2. ITocobue aJist caMOCTOSITEIbHOU PabOTHI.
3. ConoBoBa E.H. MeToauka 00y4eHUsI HHOCTPAaHHBIM sI3bIKaM: 0Oa30BbIii

Kypc: mocoOue sl CTyIAeHTOB TNeABy30B W yuurtenen. — M.: ACT:
Actpens, 2009. — 238c.
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4. T'aneckoBa H.J[., Huxkurenko 3.H. Teopuss m mnpakTuka oOydeHUs

WHOCTpaHHBIM si3bikaM. HauanbHas mikona: Meroauueckoe nocooue. — M.
Aipuc-tipecc, 2004. — 240c.

HPUHIUIIBI OBYYEHUSA HHOCTPAHHBIM SA3bIKAM
BOITPOCHI U 3AJIAHUA

1. JlaWite onpeaeneHWe NOHATHIO «OpuHOMI». Ha Kakux
MPUHIIMIIAX OCHOBBIBACTCS METOJMKA OOYUEHHSI MHOCTPAHHBIM SI3bIKaM?
Packpoiite cnenuduky oO0IMEANIaAKTUYECKUX MPUHIIUIOB W BBIMOJHUTE
TecToBble 3adaHus | B mocobun «Teopuss M TpakTUKa OOydYeHUS
aHruickomy s3bIKy» (Tema 3).

2.  C 4yem cBsi3aHBI 4YacThle M3MEHEHUS B TPAKTOBKE W Habope
OOILIEMETOUYECKUX MTPUHIIMIIOB 00yUEHHsI HHOCTPAHHOMY $13bIKYy? Kakue
00I1IEMETOUYECKUE MPUHIUIIBI PA3JACTIAIOT OOJBITMHCTBO COBPEMEHHBIX
MeToAuCTOB? BpIMoaHUTE TecTOBbIE 3amaHus 2 B mocodun «Teopus u
npakTUKa OOydeHus aHrImiickoMmy s3bIKy» (Tema 3). Uto oTpaxkaroT
YacTHOMETOoAWYeCKre NpuHIUNbI? Kakas wuepapxusi OpUHIUIOB Oblia
npeanoxena E.U. ITaccoBeim?

3.  Omnpenenute, Kakod NPUHIMI OOYUYEHMs] HaApYIIACT YUUTEIb
AHTJIMMCKOTO SI3bIKa, €CJIM:

- HE UCIIOJB3YET Ha YPOKAX KaPTHUHbBI, CXEMbI, 3PUTEIbHbBIE OMOPHI;

- TIpe[yIaraeT yrupaKHEHUs, € YYallHiiCs NEMCTBYET TOJIBKO CTPOTO

110 aHAJIOTUU C 00pa3IIOM;

- roBopuT: «Ceituac MbI HamuImeM OYKBHI [s],[b],[m]», a He OyKBHI Ac,

ou, dM;

- B XOJI¢ YpOKa HE KOHTPOJUPYET, KaK YyCBaWBaeTCs MaTepuai

YYaIUMHUCS;

- HE UCTOJIb3YET MAPHBIX U TPYNIOBLIX POPM pabOThI HAa YPOKE;

- 33J1a€T BOMPOC U TYT K€ MOJICKA3BIBAET OTBET;

-HE UCIIONIBb3YET 3BYKO3aIHCh U1t dbopmupoBaHus

3BYKOIPOWU3HOCUTEIbHBIX HABBIKOB M PA3BUTHUS YMEHUN MOHUMAHUS

MHOSI3bIYHOW PEYU Ha CIIYX;

- yyamuecsi OBJAJEBAlOT TIPAMMATUYECKUMHU CTPYKTypaMH

pe3yJibTaTe MoApakaHusl peUn YUUTEIs;

- He JaéT ydJaluMcsi HOBOTO 3aJaHus BO BpeMsi MPOCITYIIMBAHUS

OTBETOB OJIHOKJIACCHHUKOB;
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- oOpamjaeT BHUMaHHE TOJIBKO Ha paboTy HauOoiee CUIIbHBIX U
AKTUBHBIX y4aIlUXCs;
- OOBACHSET HOBBIM JIGKCMKO-TPAMMAaTHYECKUM MaTepuan 0e3
YCTAaHOBKH Ha MPEIyNpeXACHUE BOZMOKHBIX OLINOOK;
- HCHOJIB3YET HCKIIOYUTENBHO YCTHOE BBEJICHHE M 3aKPEIJICHUE
y4eOHOTO MaTepHuaia;
- HE UCTOJIB3YET 3aJaHus MPOOJIIEMHOTO XapaKTepa;
- TIpY BBITIOJIHEHHUH 33JJaHUI y4Yalluecsl UCIBIThIBAIOT 3aTPYAHEHUS HE
NOTOMY, YTO HE 3HAIOT JIEKCHUKY WJIA TPAMMATHKYy, & IOTOMY, YTO HE
MOHUMAIOT, YTO UM HAJI0 CKa3aTh.
Kakum 00pa3zoM MOXKHO HUCHpaBUTh cUTyanuio? beliu i B Batiei
NPAKTUKE W3YyYEHUS WHOCTPAHHBIX SA3BIKOB JPYTHE CIy4aud HAPYLICHHS
yUUTEIEM OOIIEUTAKTHUECKUX WM METONYeCKuX mpuHIunoB? Kakux?
4. OznakombTech cO cTaTbel «COBpPEMEHHBIE KOHIEHNTYAJIbHBIC
OPUHIUIIBL KOMMYHUTUBHOTO OOYYEHUSI WHOCTPAHHBIM si3bIKam». YTo
OPEACTAaBISAIOT COOOW KOHUENTYyaJbHbIE U PEQPICKTUBHBIE TPUHIMUIIBI
o0yuenusi? PackpoliTe KOHUENTyaJIbHbIE MPUHUIHUIBI KOMMYHUKATHUBHO-
OPUEHTUPOBAHHOTO OOYYEHUS U JETATUZUPYIOIINE UX TTOJOKECHHUS.

JINTEPATYPA
1. JIlekmus.
2. ITocobue ajist CaMOCTOATENIBLHOM PadOTHI.
3. Munepyn P.II., MakcumoBa M.P. CoBpeMEHHBIE KOHIENTYaJIbHBIE
MPUHLIUIIBI KOMMYHUKATUBHOTO oOy4eHus WHOCTPaHHBIM
sa3bikam//MIHocTpansblie s3b1ku B mikosie, 2000. - Ne4, —C. 9-14.
4. Munepyn P.II., MakcumoBa W.P. CoBpemMeHHBIE KOHUENTYaJIbHBIC
MPUHLIMIIBI KOMMYHUKATUBHOTO oOy4eHus WHOCTPaHHBIM
sa3bikam//Manoctpannblie s3b1ku B mikogie, 2000. - Ne5. —C. 17-26.

CPEJACTBA OBYYEHHUSA UTHOCTPAHHBIM SA3BIKAM

BOITPOCBHI U 3AJTAHUSA

1. UYrto BKJIIOYAET MOHSITHE «CPEACTBA OOYUYEHUS HUHOCTPAHHOMY
a3pIky»? Kak MOXHO uX kiaccubuuupoBath? BeimonHute 3agaHusi u
OTBEThTE Ha BOMNPOCHl B mocoOun «Teopuss M MpakTUKA OOyYEHUs
aHruickomy s3bIky» (Tema 4).

2. OxapaktepusyuTe CHeayrolue CpelcTBa OOyYeHHsS COTJIACHO
CYIIECTBYIOIIUM KJIaCCU(PUKAIUSIM:
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- COOpHUK MemOoOUuYecKux cmamet - nymegooumeln

- MEHI0 pecmopana - CIMpaHo8edyecKull C108apb

- BbINYCK HOBOCMEU HA AHRTIUNICKOM - MeCmbl U Mamepuanbl K
A3bIKE MeANCOYHAPOOHBIM IK3AMEHAM

- pabouas mempaos - Kapma 20pooa

- NIaHbL YPOKOB - YueOHbIlL MYIbMPUIbM

¢ cauma uz0amenbcmeda HA AH2TIUTICKOM SI3bIKE

- NPONUCH - 2PAMMAMUYECcKUll CNPagoOYHUK
- HACMONILHAS USpa - BUOCOKIUN

3.  N3yunTe KOMIIOHEHTBI, BXOASIINUE B cOcTaB ogHoro uz Y MK s
IIKOJbI, PEKOMEHAOBAHHOTO MMHUCTEPCTBOM O00pa30BaHMsI W HAYKH
Poccuiickoii ®@eneparuu. OxapakTepu3yuTe pojb U 3HAYCHUE KAXKIOTO
cpencTBa OOydYeHHs, BXOJAIIET0O B KOMIUIEKC. Bce M KOMIOHEHTHI Ha
MPAKTUKE 3aJI€UCTBYET yuuTeb? [103HAKOMBTECHh C KHUTON JJII YUUTENS K
YMK. Jlerko nu yuurtento pabotarh ¢ Hel (IpeACTaBICH JIU METOANYECKUIN
NOAXOJI AaBTOPOB, JIaHbl JIM T[OYPOYHBIE IUJIAHBI, PEKOMEHJIAIINH,
JOTIOJIHUTEIIbHBIC CBEJICHMS, HE COJIepKaluecs B yueOHUKE, KIOYH, T.1.)7

4. be3 Kakux CpeACTB OOYUYEHMSI CETOJHSA HEIb3sl 00eClIeuuTh
ycnentHoe oOydyenue MA? IlpuBenure npumepbl Hanbosiee 3PEHEeKTUBHBIX
CPEACTB O0OyUCHHUS.

5. HeoOxomuMo JH peryjgspHo OOHOBISITH W PEIAKTUPOBATH
comepxkanue yueOHbix MarepuanoB? Ilouemy? Kak wacto? Kakue
MEePCIIEKTUBBI UMEET CUCTEeMa CpeaCcTB o0yueHus M7

6. Ilo kakuM TIpUYMHAM YYUTEIIO MOXKET MOTPeOOBATHCS
00paTUTHCS K CPeACTBaM O0yUEHHUS, HE BXOSIIINM B COCTaB UCIOIB3YEMOTO
YMK? IIpoKOMMEHTHUPYWTE HEKOTOPHIE M3 BO3MOXHBIX MPUYHH.
[TpomomxuTe CIUCOK.

When we are planning a lesson, there are many reasons for using
reference resources. Some of the main ones are as follows:

Checking the form and use of grammatical structures

Some grammar books are written for teachers, with very detailed
explanations. Others, designed for learners at different levels, use simpler
language to give essential information about grammatical structures.
Grammar books for learners can help us to see what information our
learners need about grammatical structures and can provide us with suitable
ways of describing or explaining grammar.

Checking the spelling, pronunciation and use of lexical items
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The most useful dictionaries for teachers to use are advanced learners’
dictionaries, which include example sentences, as well as information about
the form and use of words. Most of these are also available on CD-ROM
and online on publishers’ websites. Learner dictionaries, like learner
grammar books, can help teachers to find the most suitable ways of defining
words and giving examples of their use.

Developing your own understanding of language

There are a number of books for teachers which aim to increase our
language awareness (our understanding of how language works) and our
awareness of how to teach language. They often include tasks that we can
do by ourselves or with a colleague and detailed explanations and comments
as well as answers.

Anticipating learners’ difficulties

Reference materials about learners’ errors can help us anticipate
particular language problems that our learners might have. Many difficulties
with vocabulary or grammar are the result of interference from L1. Books or
articles about specific differences between the learner’s L1 and English can
help to explain these problems.

Looking for new approaches to teaching lessons and new
classroom activities

If we are looking for new approaches or activities, or if we want to
give our learners something different from their coursebook, there is a wide
range of supplementary materials, focusing on grammar, vocabulary or
particular skills. There are also very many teacher’s resource books with
ideas and materials for all kinds of lessons. Some of these provide a wide
range of activities for extra grammar or communicative practice, for
example, while others focus on a particular type of classroom activity, such
as dictation or storytelling. Most of these books have very clear indexes,
giving information about timing, preparation, level, etc. There is also a
growing number of free websites with articles for teachers on different
teaching topics.

Finding out how to use the material in your coursebook

Teacher’s books provide suggestions about how to use the material in
the coursebook. Even if the lesson planning ideas in the teacher’s book do
not suit a particular teaching situation, it is still useful to look at these
suggestions, as it may be possible to adapt them. Some teacher’s books
include different possible ways of planning a lesson, as well as explanations
of answers to exercises and extra resources, such as homework tasks and
activities for further practice.
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Getting advice about particular lessons or teaching materials

Colleagues who have taught at the same level or used the same
teaching materials may be able to offer useful advice. As with the
suggestions in teacher’s books, a colleague’s approach may not suit us, but
may help us to think about our planning.

(From ‘The TKT Course’ by Mary Spratt, Alan Pulvernes, Melanie
Williams, pp. 106-107)

JIUTEPATYPA
1. [Tocobue 115t caMOCTOSITEILHON PA0OTHI.
2. Heinctyromue Y MK.

TUITIOJIOTUS U CUCTEMA YIIPA’KHEHUH
BOITPOCHI U 3AJIAHUA

1. Jlalite omnpeneneHUE TMOHATHUAM «YHNPAKHEHUE» U «CHUCTEMA
yrnpaxHeHui». IlpenctaBbTe nNOAXOABI K BBIACICHUI0O KOMIIOHEHTOB
CUCTEMBI YITPAKHEHHM.

2.  llepeuucnure TUIIOIOTHYECKHE MPU3HAKU HEPEUYEBBIX, YCIOBHO-
pEUEBBIX M PEYEBBIX yIpaxxkHeHHU. Kakwe u3 HUX CTUMYJIUPYIOTCS
«OTKPBITBIM» U «CKpbITBIM» TpuéMamu? KakoBa mnociienoBaTeIbHOCTD
BBITIOJIHEHUST yOpaXHEHH? OT 4Yero 3aBHCUT HAJIW4YUME U KOJHUYECTBO
KaXJIOTO U3 BUJIOB YIPAKHCHUN?

3. Kakue TOYykM 3peHMsi CYHIECTBYIOT Ha COOTHOUICHUE MOHITHUU
«YTIPAKHEHUE» U «3aJaHue»?

4.  OxapakTtepuzyuTe MNOPUBECAEHHBIC HIKE YIPAKHECHHUS Kak
HEPEUEBBIC, YCIIOBHO-PEUYEBBIE U PEUYEBBIE:

- yYaliuecs IMOBTOPSAIOT 3a YUYHUTENEH CIIOBA, COAEpPKAIIUE TPYIHBIE

3BYKOCOYETaHUS,

- ydamgecss YWTAlT CIHUCOK  CJIOBOCOYETAHUM, COAEPIKAIINX

«mpoOJieMHBIE» 3BYKH, U BBIOMpPAIOT CHauyaja CJIOBOCOYETAHUS

MMOMOTAIOIINE  ONMHUCAaTh  MOJIOXKUTEIBHOTO  TIE€pos, a MOTOM

OTPHULIATENBHOIO;

- yyamiygecsi 00CyKIar0T MCUXOJOTHYECKUN MTOPTPET TJIABHOTO Ireposi;

- y4almecsi MpoCIylIuBatoT npeayiokenus: B Present Simple u 3arem

TOBOPAT, YTO TOXKE ATO JIENAIOT, 100aBsid Hapeuune too;
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- ydaluecs MpOCIYIIMBAIOT M BOCIPOU3BOJAT BBICKA3BIBAHUS B
Present Simple, mnpenBapsis wux ¢pazamMy, BBIPOKAIOMIUMU HX
OTHOILIEHUE K YCIIBIIIIaHHOMY;

- yyaiudecsi B TpPOMKax pacCKa3blBalOT O CBOEM OOBIYHOM JHE U

BBIOMPAIOT YEJIOBEKA, KOTOPHIM ycIieBaeT OOJbllie BCEro ciaenaTh 3a

JICHB;

- y4aluecs BCTaBJSIOT MPOIYIIEHHBIC CJI0OBA B HECBSI3aHHBIC MEXITY

co00M MO0 CMBICITY TIPEJIOKEHUS, BRIOUpas CII0OBa U3 CIHUCKA;

- y4aluecs: BCTaBJSAIOT MPOMYIIEHHBIE CJI0BA UX TEKCTa, OMUPAsCh Ha

OOIIIMIT CMBICTT TEKCTa U CBOM CJIOBapHBIN 3amac;

- yyamuecs: nepedpasupyroT NOAYEPKHYTHIE CIOBa B MPEIJIOKEHUH,

BBIOMPAs U3 CIIHUCKA/TIO MaMSITH CAHOHUMUYHBIE BBIPAKCHUS;

- y4daluecs BbIPaXarT COTJIacue WM HECOTJIACHE C TEM, YTO TOBOPUT

YUHUTEINb, 0053aTEILHO UCTIOJB3YsI APYTHUE SI3bIKOBBIE CPEJICTBA;

- yYalmecs 3a1at0T BOMPOCHI K BBIICJICHHBIM B MPEIJIOKEHUU CII0OBaM;

-yJaluMecsi  3aJlaloT  BONPOCHI, CTapasiCh y3HaTh 3araJaHHYIo

OJTHOKJIACCHUKOM MPpO(deccuro;

- yYanmecs muinyT AUKTAHT 1o TeMe «Buabl cropray;

- yyaluecs CIyIIaloT Y4MUTeNsl, KOTOPbIM YWTAeT HE3aKOHUCHHBIC

MPEJI0KEHUS, U 3aAIUCHIBAIOT TOJBKO MPOMYIIECHHBIE CIIOBA. Y YUTENb!

In summer my friends and I often play ... . We often go ... in winter.

- y4allluecsl BBICTYHAIOT C MPOEKTaMU O CAMbIX MOMYJISIPHBIX BHUIAX

criopra B Poccun u CIIIA.

5. Brmonnute 3aaanue [4, c. 63-64].

6. Bemonnute 3amanne 1 B mnocobunm «Teopuss U mpakTUKa
oOyueHus aHriauickomy a3eIky» (Tema 5) u oTBEeThTE Ha BOMPOCH TECTA.

7.  Bemonaute 3amanus 2 u 3 B «Teopun u mpakTuke oOydeHUs
aHriauickomy s3biky» (Tema 5). CrajnkuBaauch JU C TOJO0OHBIMU
33IaHUSIMU B TIPAKTUKE HW3YYECHUS] MHOCTPAHHBIX SI3BIKOB? 3a CYET 4Yero
nocturaercs ux 3pPEeKTUBHOCTH?

8.  Oznakombtech co ctaTtheér B.b. [{appkoBoit. [Ipoananuszupyute u
MPOKOMMEHTUPYHTE TMPEUIOKEHHYI0 B cTarhbe Taomuiy. Ilpenmoxkute
coOCTBeHHBIC (HOPMYITUPOBKHU PEUEBBIX yIpakHEHU Ne6-8 1 HE0OXOIUMbIE
OITOPHI [0 OJJHOM PA3rOBOPHBIX TEM LIKOJIBbHON MPOTPAMMBI.

9. Jlnsg toro 4yToObl y4uTENb MOT MHTCHCHU(UIIMPOBATH OOIICHUE
y4aliuxcsi Ha ypoke, €My HEO0OXOJIUMO HUMETh OOraTthlii OaHK pPEdYEeBBIX
3aJ]laHUi pa3HbIX TUIIOB. MHAMBHAYaIbHOE COOOIICHHUE:

e  Klippel F. Keep Talking. Communicative fluency activities for
language teaching. Cambridge: Cambridge University Press, 1991.
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Hkosk

[ToaroToBbTeCh K pyOexkHON KOHTpoJbHOU padore Nel. IloBTrOopuTe
WU3yYEHHBIM MaTepuai 1no temam 1-5. IIpoBepbTe CBOM 3HAHUSI, BHIITOJIHUB
3agaHua paznaena «Marepuansl Uil MOBTOPEHUST W CAMOKOHTPOJISD» B
nocobun «Teopus U MpakTHKa 00yUEeHUs aHTJIUMUCKOMY SI3bIKY». CpaBHUTE

CBOHU OTBCTHI C KIIFOYOM.
dkck

KOJIVIOKBUYM Nel

1. OOcyxnaeHue pe3yJabTaToB pPyOEKHOM KOHTPOJIBHOM pabOoThI
Nel.

2. A). Kakue nHoCTpaHHbBIE S3bIKM OBLTN HanboJIee MOMYJISIPHBIC B
Poccuu B paznuunbie Beka? Yem 310 0ObsICHAETCS ?

11-12BB. 18B.

13-14BB. 198.

15-16 BB. Hauano 20s.
178. Cepenuna 20B.

b). Ha nporsbkenun 20 Beka oTHoumieHue K u3ydeHutro M dacto
MeHsuiock. Ha ocHoBanuu aHanu3a TaONuIl, 3aMOJHEHHBIX B IPOIECCE
MHIUBUIYaTIbHBIX COOOIICHUHN CTYAEHTOB Balllei IPyMIibl, O0BSICHUTE, MO/
BO3JICUCTBUEM KAaKUX COLMAIbHO-DKOHOMHUYECKUX U MOJUTHYECKUX
IpUYHAH MEHsUICA cTtatyc M u oTHOmEHHE K Tr0ASM, BIAACIOIIMM UM, Ha
npoTsbkeHuu 20B.

B). Kakue a3b1ku 1 mouemy HanOosiee monyasipHbl B Havase 21 B.?

3. B Kkakux [OKyMEHTax OTpPAXKEHO TNOHMMAaHHUE LEJIEd U
cojaepxkanus ooyuenus M5 B coBpeMeHHON poccuiickoit mkoe?
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4.  HMHocCTpaHHBIN S3bIK B HalIEH CTpaHE SIBISETCA 00A3aTEIbHBIM
B Pa3HbIX TUIMAX y4eOHBIX 3aBeneHuil. ChopMynupyiite cnenupuky ueinei
U COJIepKaHusl O0y4eHUSI UHOCTPAHHOMY SI3bIKY:

-B Ha4yaJIbHOM IIKOJIEC;

-B cpenHel mkoine (5-9 knaccwl, 10-11 kimacchr);

-B HESI3BIKOBOM BYy3€ (HaAmpumep, 3KoHOMpak, xypdak, hakyiabTeT

WHKEHEPHBIX U CTPOUTEIBHBIX TEXHOJIOTUN);

-Ha S3BIKOBBIX (haKkyJbTeTax (C Y4€TOM pa3IMYHBIX HaIpaBJICHUM

MOATOTOBKU: MEAArOTUUECKUM M TIEPEBOTIECKUIN TTPODUIIN).

5. Kakue TpeOoBaHMS NPEABABIAIOTCA K YPOBHIO BiajeHus S
BBITTYCKHUKOB 3TUX YU4€OHBIX 3aBeicHUI? [’ 1e OHU OTpaskeHbI?

6. Ilpoananm3upyiite Temarnueckuii paszaen ogHoro uz YMK,
PEKOMEHI0BaHHOTO MUHHUCTEPCTBOM 00pa3oBaHusl U Hayku Poccuiickoi
®denepanuu Uisi HAYAJIBLHOTO, CPEITHETO WM CTapIIErO 3TANOB O0yUYEHUS.

Onpenenure:
-kak Marepuain YMK cornacyercs ¢ npuMEpHBIMU MPOrpaMMaMu 110
i,
-KaKue KOHKPETHBIE IIPAKTUYECKUE, oOpa3oBaTesbHbIE,
pPa3sBUBAIOIIME M BOCIMUTATENbHBIE 3aJayd PELIAIOTCS aBTOpPAMU
nanHoro YMK;

-o0ecneunBaeT 11 YMK dhopmupoBaHue pa3iMuHbIX COCTABIISIONIUX
KOMMYHUKATUBHON KOMIIETCHIIUY;
-pOpMHUPOBAHUIO KAKUX U3 HUX YACISIETCS 0c000€ BHUMAHNE;

-popMHUPOBAHUIO KaKUX KOMITOHEHTOB VHOSI3bIYHOU
KOMMYHUKATUBHOU KOMIIETEHIIMU  YAEJIEHO HEJIOCTaTOYHO
BHUMAHUS.

IHpousutrocTpupyiite CBOM OTBEThI IPUMEPAMHM KOHKPETHBIX 3aIaHUM
u3 YMK!
OBYYEHHUE NIPOU3HOLEHHUIO
BOIIPOCHI U 3AJTAHUA
1. Kakywo ponp wurpamoT (oHeTHUEeCKHE HaBBIKM B TIpoOIlIecCe
OBJIQJICHUS] THOCTPAHHBIM si3bikaM? UTo moHMMaeTcs moja POHETUKON Kak
acrekToM o0ydeHus B mikoJie? Boinonnure 3ananue 1 B mocooun «Teopust

U TpakThka oOydeHus aHrmiickoMmy s3biky» (Tema 6). Ilepeuucnure
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COBpPEMEHHBIE TpeOOBaHUsI K MpousHoIeHuto. Kakue Tpymmbl HaBHIKOB
onpeAesstoT poHeTnueckre HaBbIkU peun? Kak onu ¢popmupyrorcs?

2. Jnsa yero HEOOXOIUM CpPaBHUTEIIbHBIN aHaJn3
(doHoNIOrMYECKOM 0a3bl POAHOTO W H3YyYaeMOro S3bIKOB (TPYIHOCTH,
xapakTep paboThl)? UTO MOXET NpeJCTaBlsTh OCOOYI0 TPYJIHOCTh B
(OHETHYECKOM IUIaHE JIJISl PYCCKOA3BIUHBIX YYaIIUXCsl, TPUCTYIUBIINX K
U3YUCHUIO aHrjauickoro s3bika? Kakue ommbku (HOHETHYECKOro
XapakTepa JIONyCKAalTCS 4Yalle - Ha AapTUKYJHpOBaHUWE WM Ha
WHTOHUPOBAaHUE?

3.  JlaiiTe KpaTKyr XapaKTEpUCTUKY OCOOCHHOCTSIM aHTJIMICKOTO
npousHomeHus [3, ¢. 270-271]. BeimmoaauTte TecThl B Tocoouu «Teopus u
MpakTHUKa OOy4YeHUs aHTIuHCKOMY S3BIKY» (Tema 6).

4. B uem 3akmoyaroTcsi 0COOEHHOCTH PabOThl HaA (HOHETUKOU B
HaYaJIbHOM IIKOJIe/Ha CPETHEM U CTapIlieM dTarax 00y4ueHus B MIKOJIe?

5. 3adem HyxHa (poHeTHuecKas 3apsaka Ha ypoke UA? SAsnsercs
1M OHa 00sA3aTeIbHOM Ha Bcex 3tanax oOyuenus MA? Ha yto MoryT ObITh
HarpaBJieHbl 3aJaHus (QoHeTHueckod 3apsaku? MoryT au 3amaHus
(dboHeTHYECKOU 3apsAKU ObITh KOMMYHHUKATHBHO-HAMPABICHHBIMU?

6. Kakue CYyIIECTBYIOT  MOAXOAbI K (hopMUPOBaHUIO
dboneTnyecknx HaBBIKOB? Packpoiite ocobeHHoCcTH Kaxgoro. I[louemy
UMEHHO AudPepeHIIupOBaHHbIN MOAXO0 ] HAIlle] IIMPOKOE MPUMEHEHUE B
mkosie [4, ¢.70-74]? BeimonHuTe TecTOBBIE 3ajaHus 4-7 B MocoOuu
«Teopus u pakTrKa 00yueHus aHTIucKkomy s3bIky» (Tema 6).

7. Kakum oOpa3zom ocyiecTBiasieTcss (HOpMHUPOBAHHUE U Pa3BUTHE
(OHETHUYECKNX HABBIKOB (UJITOPUTM BBEJICHUS, TUIIBI YIIPAKHEHUM)?

8.  BrmonHuTe 3amanus 2 u 3 B nmocobun «Teopus W mpakTUKa
00yueHus aHrIuicKkoMy s3bIKY» (Tema 6).

9.  Osnakombrech co ctatheid A.Tennant ‘Sound Reasons for
Teaching Pronunciation’ ¢ caiita www.onestopenglish.com. CoriacHsl jgu
Bbl C MHEHHEM aBTOpPa O TOM, YTO OOYYEHHIO MPOU3HOILICHUIO YACISIETCS
HEJIOCTAaTOYHO BHUMaHHs? Kaknhe acmnekThl aBTOP CUYUTAET KIIOUYEBBIMH?
Onenute 3(PpPEeKTUBHOCTD MpeIaraéMbIX MPaAaKTUUECKUX TPUEMOB.

Introduction

Pronunciation is one area of teaching which is often neglected. This
is evident in the way that pronunciation is treated in most coursebooks.
Flicking through half a dozen books on my desk, I found only one which
has regular pronunciation activities in the units! I also notice that when I
talk to teachers, there are a few who say they try and do some
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pronunciation in most lessons, but the majority either do very little or none
at all! Why is this?

Well, there are a number of reasons. First, many aspects of
pronunciation are difficult to teach (or at least that is the perception).
Secondly, unlike a grammatical or functional area of language, it can be
quite difficult to build a lesson around a pronunciation point and therefore
such points are add-ons to a unit in a coursebook or a lesson in the class.
Thirdly, teachers often feel under prepared to teach pronunciation and
many seem to struggle to learn the phonemic alphabet (although this is
certainly less true of many non-native-speaker teachers).

One problem is to do with the way in which pronunciation is
presented. Quite frequently the emphasis is on individual sounds and
distinguishing these sounds from each other. Sometimes there might be a
bit of work done on word stress, or sentence stress (but this is usually
limited to tonic prominence and contrastive stress). And some work might
be done on intonation (but this mostly focuses on questions and question
tags). It seems to me that these areas are chosen not because they are
useful for students, or will help them be better English speakers and
listeners, but simply because they are (relatively) easy to teach. Let me
give an example.

One of the few areas of pronunciation that invariably crops up in
coursebooks, and which most teachers talk about having covered, is the
regular past endings /t/, /d/and /1d/. But, if we actually look at the
usefulness of teaching these endings, we will notice something significant.
Distinguishing between words that take either the /t/ or /d/ending is really
unnecessary, as it is virtually impossible to say a word that ends with a
/t/sound with a /d/sound and vice versa. It is, of course, possible to say any
past form with a /id/ending, even when this is incorrect. Therefore it is
possibly useful to teach which words take /1d/and which don’t. The same
can be said for /s/and /z/ sounds for the third person ‘s’.

So, what should we teach?

To start with, we need to think about the main aim of teaching
pronunciation. Is it because we want our students to speak with an RP
(Received Pronunciation)accent, or is it that we want them to be
understood and to be able to communicate effectively? For most students,
the first target would be both unrealistic and, to be blunt, pointless. Not
only would very few students be able to achieve such a goal, but very few
native speakers speak with an RP accent and so it seems a rather
unrealistic target. However, if the second aim — intelligibility — is the
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target, then we need to work out what it actually is that makes people
intelligible or unintelligible; in other words, we need to work out what
aspects of pronunciation are key.

Of course, the teaching of pronunciation should not solely focus on
the production of sounds, but also on receptive skills, i.e. understanding
when listening. So, even if we think that our students may not be able to
speak with an RP accent, should they at least be able to understand one?

One argument here is that English is now a Lingua Franca and is
more likely to be used as the means of communication between two non-
native speakers than between a non-native and native speaker. As such, a
native model of pronunciation is not necessarily the best model. In the past
ten years or so, a number of linguists have been trying to identify ‘core’
features of pronunciation that occur in English when used as a Lingua
Franca. This is not a simplified form of pronunciation, but rather a
different model that can be used for teaching and learning.

On the other hand, detractors of a Lingua Franca model of
pronunciation argue that there is a need for a standard model against which
everything can be measured. They argue that this model should be a native
model such as RP or Standard American. They point out that even when
this model is not one which is spoken by a majority of native speakers, it
still acts as a model for all native speakers. For example, people with a
strong regional accent will ‘tone down’ or modify their accent when
talking to people from other regions or countries in order to make
themselves intelligible. So, the important thing here is not necessarily
having an achievable target, but having a model that can be used in order
to aid intelligibility. Let’s examine some aspects of pronunciation and look
at what we should be teaching

Sounds

As I mentioned earlier, a lot of pronunciation work does focus on
distinguishing between individual sounds. The obvious examples of this
are things such as /[1ip/ (ship) or/[i:p/ (sheep) and /tri:/(tree) or /Ori:/ (three).
The first thing to ask here is whether it is necessary / useful to try and
teach these differences or not. First of all, not all native speakers of
English actually distinguish (many speakers say /tri:/ for /Ori:/, for
example); and, secondly, surely the context these words are used in will,
more often than not, be sufficient to help the listener distinguish which
word is being used. For example, “We went to France by/[i:p/”. It is fairly
obvious which word fits the context and insisting that the pronunciation of
the word is essential for understanding is being ridiculous.
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Does this mean we shouldn’t teach sounds? No, not at all, but it does
mean we need to think about why we are teaching them. If, for example,
we are teaching a multilingual class and there are any sounds that all our
students (or the majority) are having problems with, then we might want to
spend some time on these. Or, are there any sounds that particular students
find hard to produce and this means that other students in the class find it
difficult to understand them? If, on the other hand, we are teaching a
monolingual class, are there particular sounds that we know are difficult
for speakers of this language? For example, if you are teaching in Italy,
you might want to work on /&/and /e/as these are often confused. Or you
might wish to work on the /h/sound as there is no equivalent in Italian,
although it is important that students don’t overcompensate and add an
/h/sound where there isn’t one, e.g. /har/ instead of ‘I’. So your decision as
to whether you focus on sounds will depend on who you are teaching and
if you feel it causes a communication problem.

Word stress

In many cases, incorrect word stress will lead to more problems than
the use of an incorrect phoneme (sound) in a word. This is not only
because word stress can sometimes alter the complete meaning of the
word, changing it from a noun to a verb, for example, present (n.) vs.
present (vb), but also because, in English, not every syllable in a word is
necessarily the same length (especially in connected speech) and this is
often the main cause of a sound being wrong, rather than a learner’s
inability to form the sound. So, if we use Italian as an example again, most
diphthongs in English will be problematic as Italian students will tend to
give equal stress to the two parts of a diphthong rather than stressing the
first element as we do in English.

The unpredictability of word stress 1s often a cause of problems. In
many languages speakers know exactly which syllable is stressed as it is
the same in every word, e.g. in Hungarian the first syllable is always
stressed. Quite often students aren’t aware of what they do in their own
language and therefore don’t understand why they are having a problem
with English sounds and stress patterns. Awareness-raising activities are a
good way to start.

Sentence stress

Why do some students have problems with sentence stress in
English? Probably the root cause is linked to the student’s first language.
Students whose language is syllable-timed - e.g. Italian, French, Hungarian
— may have problems with English, which is a stress-timed language. So,
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in particular, aspects such as weak forms in connected speech can be
difficult. This is because students are used to giving equal stress to each
syllable in their own language.

Of course, stress in English sentences is extremely important as it is
often used to indicate the meaning and importance of certain information.
When the stress is incorrect then there can be a breakdown in
communication. These problems can be both in terms of speaking
(productive) and listening (receptive) skills. Activities that make students
aware of the importance of sentence stress, as well as activities that focus
on hearing and producing various aspects of sentence stress, are extremely
useful.

Intonation

Intonation plays a key role in pronunciation. In many respects it’s not
what we say, but how we say it that conveys meaning. However, it’s a bit
silly to talk about intonation in isolation as it is often affected by stress,
tone and rhythm. This can be seen on a word level when one syllable is
stressed for emphasis, the pitch falls from high to low.

If we look at intonation at sentence level, we will notice that a
particular sentence can have a number of meanings simply by varying the
intonation. Here’s an example. Take the short phrase It’s ready. If we go
from high pitch on It’s to low on the first syllable of ready and then to high
on the last syllable of ready this will probably indicate surprise. If on the
other hand we go from high pitch on It’s and the first syllable of readyto
low pitch on the last syllable of ready then this is probably indicating a
matter of fact, or if the drop is quite large it might indicate frustration or
relief from the speaker. Coupling these shifts in intonation with
lengthening certain sounds, i.e. the /e/phoneme in ready, changes the
meaning again and now indicates a Come on, we re waiting or Hurry up!
meaning.

Quite clearly intonation is an important aspect of pronunciation. It’s
important to make our students aware of this fact and get them to try
intonation activities to help them become better at hearing and producing
different intonation patterns.

Connected speech

Connected speech includes sentence stress and intonation, but here 1
want to focus on a different aspect of connected speech — what happens to
sounds in connected speech. This is an important aspect of pronunciation
not just in terms of producing the correct sounds, but in understanding
when you are listening. In fact, many learners find it difficult to understand
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native speakers of English for this very reason. They have learnt words
and sounds in isolation and struggle when a word is pronounced
differently because it is in connected speech. Students need to be made
aware of areas such as assimilation (where a sound is affected by the other
sounds around it, often by sounds that follow it but sometimes by those
preceding it), elision (where a sound disappears completely because of the
sound that follows it) and liaison(where a sound is added that is not
normally part of the word or words).

This type of focus needs to be included right from the start of
learning English and not left until students are at intermediate level or
higher. Examples of assimilation, elision and liaison are common with
even the most basic phrases and word combinations in English. For
example, How do you do? is not said as /hauv'du:ju:'du:/but as
/'havdju:'du:/or even as /'hauvdjo'du:/. Not only are the words not articulated
separately, but some sounds disappear, i.e. the /u:/from the first do is
assimilated into the word you rather than repeated.

So, regular work on connected speech is essential if students are
going to be able to deal with English as it is really used.

Conclusion

Quite clearly, pronunciation is both incredibly complex and an
important area for teaching and learning. In this article we have barely
scratched the surface and yet have managed to show why it is important to
include pronunciation in our lessons. Pronunciation is not just about
producing the right sounds or stressing the right syllables, it is also about
helping students understand what they hear.

Some practical ideas

Correct The Teacher Choose two sounds that your students mix up
and choose some words that are similar but differ because of that sound,
1.e. pack / back, pat / bat, poor / bore OR know / now, row (/rou/) /row
(/rav/) etc. Write these words up in two columns on the board. Ask a
student to say one of the words and you point to it. If you point to the
wrong word (i.e. the student wanted to say one word but said the other) the
student tells you, the teacher, ‘No’ and then tries again. The great thing
about this activity is that it appears that it’s you, the teacher, who is getting
things wrong, not the student.

It’s In Your Mouth Use a phonemic chart to practise sounds and to
make students aware of how sounds are formed using their lips, tongue etc.
For example, point to the /I/phoneme and ask students to make the right
sound. Then point to the /e/phoneme and get them to make that sound.
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Finally, point to the /&/phoneme and get them to make that sound. Now
get students to make each sound in turn starting from /1/ and ending with
/&/. Ask students what they notice about their mouth — it should be narrow
and (almost) closed to make the /1/phoneme and gets slightly wider, but
still narrow for /e/and then quite open, but still narrow, for the
/e/phoneme. You can then do similar awareness raising activities for other
sounds using the chart.

Who’s my partner? Choose a set of words that all have different
stress patterns (it’s nice if you can use words your students have recently
learnt). Write out two sets of cards. The first set containing a word on each
card and the second set containing the corresponding stress patterns, i.e.
telephone, computer, kitchen, machine . ., .+ ., .,.*. Cutup the cards
and give one to each student in the class, making sure that each word has a
corresponding stress pattern card. Then ask students to walk around, those
with the words should read them out and the students with the stress
pattern cards should decide if they have the matching card.

Which word? Choose words that have two stress patterns depending
on whether they are a verb, noun, adjective etc, e.g. convict, refuse, desert
etc. Write out a sentence and give students the two choices, they need to
decide which one fits. Then put students in pairs and ask them to write a
sentence containing the other word (stress pattern). i.e. I hope he doesn’t
refuse (¢ .) / refuse (. *) to do it. Students should choose the second option
for this sentence and then write a new sentence containing refuse (* .).

Saying it right On the board write up a series of short phrases using
phonemic script and ask your students to say them and work out exactly
what is being said. i.e. /tento'tu:/ (ten to two), /knaihelp'ju:/(Can I help
you?), /neks'’pli:z/(Next please!) or /[1zdeoreniOm'tu: wi:t/ (Is there
anything to eat?). This kind of activity 1s both fun and informative.

10. IlpocnymaiiTe WHANBUAyaIbHBIE COOOIIEHHUA O MpuéMax
paboThl HajA Pa3IUYHBIMU (POHETHUYECKMMM aclleKTaMUh | 3arloJIHUTE
Tabnuiry B mocobun «Teopus u mpakTUka 00ydeHUs aHTJIUUCKOMY SI3BIKY»
(3amanue 4, Tema 6).

11. Packporire 0COOEHHOCTH o0yueHUs MIPOU3HOIICHUIO
mecTusieTok [S5]. BeimomHuTe 3amaHue 5 W OTBETHTE HaA BOMNPOCHI B
nocobun «Teopust v MpakTUKa 00yUYeHHUs aHTIUHCKOMY s3bIKY» (Tema 6).
IIpuBenuTe nmpuMepsl TOHPABUBIIUXCS YIPAKHECHUN.

12. Kakum oOpa3om Bbl Obl 3HAKOMUJIN MJIQJIIINUX IIKOJIHHUKOB CO
CJICIYIOIMMH aHTIIMMCKUMH 3ByKamu: [&], [1], [o:], [8], [O], [dz], [V]?
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13. Kakum  00pa3oM  MOXKET  OCYIIECTBISATHCS  KOHTPOJb
(hOHETHUYECKNX HABBIKOB?

14. Ha ocHoBe aHanu3a oHOTO U3 JercTByromux Y MK (yueOHuka
Y KHUTH JJIs1 YUUTEIS) TIO aHTJIMIUCKOMY SI3BIKY JIJISI HAa4aJlbHOM IITKOJIBI:

A). IlpuBeaute npumepbl OOBSICHEHUS 3BYKOB, BBI3BIBAIOIINX
MEXBbA3bIKOBBIC/BHYTPUSAZBIKOBbIE  TpyaHocTu. [lpenympexparor  1u
npeanaraemeie B Y MK ynpaxHeHUs NOSBJIEHHUE 3TUX TpyIHOCTENW? Kakum
obpazom?

b). IlpuBeaure mnpumepsl yopakHeHHM Ha GOPMUPOBAHUE W

pa3BUTHE (oHEeTUUECKUX (PUTMUKO-MHTOHAIIMOHHBIX/CITYXO-
MPOU3HOCUTETHHBIX ) HaBBIKOB. NmeroT M yIOpaKHEHUS
HEpEeUYEBOM/yCIOBHO-PEUEBOI/pEeUeBOit xapakrep? Kaxkue

JIOTIOJTHUTEIbHBIC YIIPAXKHEHUSI MOKHO MPEJIOKUTD B KAKIOM ciiydae?

B). Kakum o6pazom B YMK oprannzoBan KOHTPOJIb (POHETHUECKUX
HaBBIKOB?

15. IloaroroBbTe (PparMeHT ypoka aHriaukckoro sizbika. [IpoBegute
B IpyIine POHETUUYECKYIO 3apsaKy, HAlIPaBICHHYIO:

A) Ha CHATHE BO3MOXHBIX (DOHETHUECKUX CIIOAKHOCTEH (CIYXOBBIX,
MPOU3HOCUTEIBHBIX, PUTMUKO-UHTOHAIIMOHHBIX) MPU pabOTE HaJl TEKCTOM
(medatHbIM/ay110) ofHOTO U3 AcicTByomuX Y MK;

b) otpaboTky HemocTaToO4HO CHOPMHUPOBAHHBIX (HOHETHYECKHUX
HaBBIKOB B JIAHHOM KJIacCe.

Hcnonp3ynTe HAKOIUIEHHBIM HA 3aHATUM APCEHAN NPUEMOB.
[Tpumepnt ponernueckoit 3apsaku: E.H. ConoBoBa «Metoauka o0ydeHus
MHOCTPaHHBIM si3bikam», Jlekuus 4 «Mecto QoHETHUEeCKON 3aps/iKu Ha
ypoke»; Andrian Tennant “Pronunciation Activities”.
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3. TanwsckoBa H.JI., I'e3 H.W. Teopust 00ydueHuss HHOCTPaHHBIM
s3bIKaM. JIMHTBOAUAAKTUKA U METOJMKA y4ueO. mocooue JJisl CTYI.JIMHTB.
YH-TOB M (paK. MH. 3. BBICUI. Me/. y4eO. 3aBe/ieHnil. — M.: «AkanemMus»,
2006.

4. ConosoBa E.H. Metonuka oOy4deHUs WHOCTPAHHBIM SI3bIKAM:

0a30BbI Kypc: MOcoOue sl CTYIEHTOB NEABY30B M yuutTeneud. — M.:
ACT: Acrtpens, 2009. — 238c.
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5.  Huxwutenko 3.H. Texnosorus oOydeHHUS JIEKCUKE B Kypce
aHTJIMMCKOrO sI3bIKa JUIsi JIeTed IMIeCTH JieT B | Kiacce CpeaHeun
mikosie//MHocTpanHble sS3bIKH B 1IKoJe. — 1992, - No 1. — C. 36-43.

OBYYEHMUE JIEKCUKE

BOITPOCHI U 3AJIAHUA

1. KakoBbl 1ienu oOyueHus jgekcuke? UTo 3HAUYUT «3HATh» CIOBO
[3, ¢.83-84]? Urto Takoe Jekcuueckud HaBbIK? Ha3zoBuTEe cTaguu €ro
dbopmupoBanusi. Kakuve BuABI JEKCHMYECKUX HABBIKOB Bbl 3HaeTe?
Beimonaute TtectoBoe 3amanue 1 B mocoOum «Teopuss W MpakTHUKa
oOyueHHMsT  aHrJIulWCcKOMy  si3bIKy»  (Tema 7).  UYto  Takoe
aKTUBHBIN/TIACCUBHBIN/TIOTCHITMAIIBHBIM  clIoBaph? KakuM KoaudecTBOM
JEKCUYECKUX E€IWHUI JIOJDKHBI OBJIAJIETh ydYalluecs II0 OKOHYAHUU
HayaJlbHOM/CpeAHelt/cTapieit KOIbI?

2. B coOTBEeTCTBMH C KAKUMHU NPUHLIUNAMU OCYIIECTBIISIETCS
0oTOOp aKTUBHOI'O/JIEKCHYECKOTO0 MUHMMYyMa sl miKoJibl? YUTo siBisieTCs
eauHuiiet oroopa [4, c¢. 201-204]? BeinmosHuTe TecToBbIE 3a1aHus 3-8 B
nocobun «Teopust U mpakTuka oOy4deHus aHrauickomy a3eiky» (Tema 7).

3. Yrto Takoe Mertomudeckasg Tunoyiorus Jekcukn? C KakuMu
TPYAHOCTSIMU MOTYT CTOJIKHYTHCSI y4alluecs NMpU M3yYeHUU UHOSI3bIYHON
nexkcuku? Beimonnute 3amanus 1 u 2 B mocobun «Teopus u mpakTuka
00yUYeHHsI aHTJIUHUCKOMY SI3BIKY» (Tema 7). JlokaxuTe, 4TO ompeaesieHue
YUUTEIEM BO3MOXHBIX TPYJIHOCTEH CJIOBa MOXKET IOMOYb H30€XKaTh
MOSIBJICHUSI THITUYHBIX OIIUOOK B PEYM yUAIIUXCS.

4.  IlpeacraBbTe OCHOBHBIC 3TAlbl paOOTHI HaJl HOBOM JIEKCUKOM Ha
ypoke. Kakum o0pa3zomM MOXKET OCYIIECTBIATHCA CEMaHTU3ALUS JICKCUKU
[5, ¢.298-299]? Bemonaute 3amadus 3 u 4 B mocooun «Teopus u
npakTUKa 0O0ydeHus1 aHTIHMMCcKoMy s3bIKy» (Tema 7). Kakue TpyaHocTu
MOTYT BBI3BaTh Pa3HbIEC CIIOCOOBI CEMaHTU3ALNM Y YUeHUKa/yuntensi? Uto
BIIUsIECT Ha BRIOOpP crmocoba cemanTuzauu? Kak npoBepuTh NpaBUILHOCTh
MMOHUMAaHMUS CJIOB YYAIIUMHUCS?

5. Kakue ynpaxHenuss Ha  (HOpMHUpPOBAHUE  PaA3JIMYHBIX
KOMITOHEHTOB JIEKCUYECKMX HAaBBIKOB Bbl 3HaeTe? Kakyrw cucremy
JEKCUYECKUX YIPAKHEHUN C YUETOM YPOBHS (PYHKIIMOHUPOBAHHUS (CJIOBO,
CJIOBOCOYETAHUE, MPEIJIOKEHUE, CBEPX(pPa3oBOE€ E€IUHCTBO) MpeJjiaraet
E.H.Conosoga [3, ¢.96-101]?
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6. B dem npunnunuaneHoe oriamuue noaxoma E.W. Ilaccoa k
dbopMupoOBaHUIO JIEKCHMYECKUX HaBBIKOB? IIpoananmusupyiite oauH U3
OPEAJIOKEHHBIX KM YPOKOB (hOPMHUPOBAHUS JIEKCUYECKUX HABBIKOB.
Bripazute cBoé otHomeHue k 3ddexruBnoctr ®CT [6].

7. B dyeM  3akimo4aroTcsi ~ OCOOCHHOCTH  (POPMHUPOBAHUS
JEKCUYECKUX HABBIKOB Ha  HaYaJdbHOM/CpEJIHEM/CTapIiieM  dTarax
oOyueHus B miKoJie? BeIONMHUTE TecTOBOE 3a7aHue 2 B mocoouu «Teopust
U TIpakTUKa o0y4yeHus aHrauickomy sa3eiky» (Tema 7).

8.  Packpoiite cnemuduky oOydeHus JeKcuke nereit 6 mer [7]?
BrinonnuTe 3agaHue 5 ¥ OTBEThTE Ha BOINPOCH B mocobuu «Teopus u
npakTuka o0yueHus anriauickomy s3eiky» (Tema 7). [IpuBenurte npumepbl
HanOoJIee MMOHPABUBIIUXCS TPUEMOB/yIIPaKHEHUM.

9.  O3HakoMbTECh C JIEKCMYECKHUM TOAXOAOM K OOYYEHHIO
WHOCTPAHHBIM SI3bIKaM. B deM 3akirodaercsa €ro CymHocTh? Bbeipazute
CBOE€ MHEHMUE.

A lexical approach to language teaching foregrounds vocabulary
learning, both in the form of individual, high frequency words, and in the
form of word combinations (or chunks). The impetus for a lexical
approach to language teaching derives from the following principles:

o a syllabus should be organised around meanings

e the most frequent words encode the most frequent meanings

e  words typically co-occur with other words

o these co-occurrences (or chunks) are an aid to fluency

A syllabus organised around meanings rather than forms (such as
grammar structures) is called a semantic syllabus. A number of theorists
have suggested that a syllabus of meanings — especially those meanings
that learners are likely to need to express - would be more useful than a
syllabus of structures. For example, most learners will at some time need
to express such categories of meaning (or notions) as possession or
frequency or regret or manner. Simply teaching learners a variety of
structures, such as the present simple or the second conditional is no
guarantee that their communicative needs will be met. The present simple,
for example, supports a wide range of meanings (present habit, a future
itinerary, past narrative, etc), some of which may be less useful than
others. Wouldn’t it be better to start with the more useful meanings
themselves, rather than the structure?

A semantic syllabus — i.e. one based around meanings — is likely to
have a strong lexical focus. The following sentences, for example, all
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involve the present simple, but they express different notions. These
notional meanings are signalled by certain key words (underlined):

Does this towel belong to you? (possession)

How often do you go to London? (frequency)

I wish I’d done French. (regret)

Exercise is the best way of losing weight. (manner)

Words like belong, often, wish and way carry the lion’s share of the
meaning in these sentences: the grammar is largely padding. A lexical
approach argues that meaning is encoded primarily in words. This view
motivated two coursebook writers, Dave and Jane Willis, to propose that a
lexical syllabus might be the best way of organising a course. The Willises
believed that a syllabus based around the most frequent words in the
language would cover the most frequent meanings in the language.
Accordingly, they based their beginners’ course around the 700 most
frequent words in English. They used corpus data (i.e. computer banks of
naturally occurring text ) to find out how these words ‘behaved’ — that is,
the kinds of words and structures that were associated with these high
frequency words.

For example, an extremely common word in English is way.
According to COBUILD corpus data, it is in fact the third most common
noun in English (after time and people). An analysis of corpus data shows
that way is used to express a variety of meanings:

1 method or means It a wuseful way of raising
revenue. The cheapest way is to
hire a van.

2 manner, style, behaviour He smiles in a superior way. Play

soccer Jack Charlton’s way.

3 what happens, what is the case That’s the way it goes. We were
so pleased with the way things
were going.

4 degree, extent, respect She’s very kind and sweet in lots
of ways. In no way am [ a
politically effective person.

5 locations, movement, direction, A man asked me the way to St

space Paul’s. Get out of the way.
(after Willis D, The Lexical Syllabus, Collins
Using corpus data, they then studied what kinds of grammatical
structures way was typically found with — i.e. its syntactic environment.
31



For example, the first use of way in the table above (meaning ‘method or
means’) 1s commonly found in association with this pattern:

way + of + -ing a useful way of raising revenue
the different ways of cooking fish

The next step was to develop teaching materials that illustrated these
meanings and patterns, bearing in mind that the starting point was not the
pattern itself, but the meaning (method, means), and its frequency, as
evidenced in the high frequency of the word way.

Here, for example, is how Willis and Willis summarise this use of
way in The Collins COBUILD English Course 2.
way
There are different ways of writing ‘colour’ — the American way (color)
and the English way (colour)

How many ways are there of saying this number?
Practise these ways of agreeing and disagreeing.
I like the way he sings.

Do it this way. Look.

Similar treatment is given to other high frequency words in the
language, such as thing, so, do, place, get, like, and would. [...]

The second major development underlying a lexical approach was
the recognition of the important role played by multi-word units, or
chunks. A number of researchers have noticed that a lot of early language
learning takes the form of chunks (such as this-is-mine, give-me, and
leave-me-alone). These are acquired as single, unanalysed units. The
capacity to use these chunks in conversational exchanges seems to be an
important factor in developing fluency. Using ‘pre-fabricated’ language,
rather than using grammar rules to fabricate language from scratch, saves
valuable processing time. These chunks are then stored away and only as a
later stage of development are then analysed into their component parts.
So, this-is-mine is eventually broken down into:

determiner (this/that, etc.) + to be + possessive pronoun (mine,
yours, etc.)

This analysis allows the production of other combinations using the
same pattern, such as That is yours or Those are hers.

This ‘chunking’ process serves two purposes in early language
production: it enables the child to have chunks of language available for
immediate use, while at the same time it provides the child with language
pattern to hold in reserve for later analysis. Not only that, some of the new
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creations (e.g. that is yours, those are hers) can in turn be ‘re-chunked’ —
1.e. memorised as wholes, and stored for later retrieval. The researchers
Pawley and Syder proposed that adult languages users have at their
command a repertoire of literally hundreds of thousands of these
memorised chunks. For example:

How are you? Don’t mention it.  It’s got nothing to do with
me.
Long time no see. There you are, you Hang on a minute.
see.
So anyway... Speak of the devil. If you ask me...

It seems that the mental lexicon is not so much a dictionary as a
phrase book.

It is this ‘phrase book’ view of language that promoted Michael
Lewis to propose his version of a lexical approach (called the Lexical
Approach). Lewis argues that ‘language consists of grammaticalised lexis,
not lexicalised grammar’. In other words, he challenges the traditional
view that language competence consists of having a foundation of
grammatical structures into which we slot individual words. Instead, we
store a huge assortment of memorised words, phrases and collocations,
along with their associated ‘grammar’. In order to maintain conversational
fluency, we select from this vast phrase book the chunks we need, and then
fine-tune for grammar. Thus, to make a request, we might select the chunk
D ’you think you could... and tack on to it another chuck - turn the volume
down? - while at the same time making any appropriate grammatical
approach, language learning is essentially a process of item learning, as
opposed to rule learning. In fact, Lewis is very sceptical about the value of
studying grammar rules at all.

It should be clear that the lexical syllabus of Dave and Jane Willis
and Michael Lewis’s Lexical Approach share a number of features. Both
acknowledge the important meaning-making function of vocabulary, and
both question the traditional distinction between vocabulary and grammar.
In their view, words are really ‘small grammar’ and grammar is ‘big
words’. Where these writers differ is in their classroom approach, the
Willises favouring a task-based approach to learning the semantic syllabus,
while Lewis argues for a more analytic, text-based approach, in which
texts are examined for the kinds of chunks embedded in them.

(from ‘How to Teach Vocabulary’ by Scott Thornbury pp.112-1135)
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10. Kakum 00pa3om Bbl 3ay4MBAETE HOBBIC JICKCUUECKUE €IUHUIIBI?
Kakue u3 mnpuBEeNEHHBIX HUXKE CHOCOOOB BBl YacTO/PEIKO/TIOUTH HE
UCIIOJb3yeTe/cunTaeTe Haubosaee 3pheKTUBHBIMU ?

When learning a new word I ...

- create associations between new material and what I already

know;

- put the new word in a sentence so I can remember it;

- place the new word in a group with other words that are similar

in some way;

- associate the sound of the new word with the sound of a

familiar word;

- use rhyming to remember it;

- remember the word by making a clear mental image of it or by

drawing a picture;

- visualise the spelling of the new word in my mind;

- use a combination of sounds and images to remember the new

word;

- list all the other words I know that are related to the new word

and draw lines to show relationships;

- remember where the new word is located on the pages, or

where I first saw or heard it;

- use flashcards with the new word on one side and the definition

or other information on the other;

- physically act out the new word.

3HaKOMO JIM BaM TIOHATHE «MHeMOTexHHKa»? Ecnmu na, kakwe
MHEMOHHUYECKHE TPUEMBI UKW  CHOCOOBI BBl HCHOJB3yeTe IS
3allOMAHAHUSA WHOSM3BIYHON JIeKCUKONW? (O3HAaKOMBTECH C OJHOU U3
Kaccuukanuii MHEMOHUYEeCKUX mnpuéMoB. C KakKMMH W3 HUX, Ha Ball
B3TJIAA]I, HEOOXOMMO 03HAKOMUTH yHaIIUXCS?

Memory strategies, sometimes called mnemonics, have been used for
thousands of years. For example, orators in ancient times could remember
a long speech by linking different parts of the speech with different rooms
of a house or temple, and then “taking a walk” from room to room. Before
literacy became widespread, people used memory strategies to remember
practical information about farming, weather, or when they were born.
After literacy became commonplace, people forgot their previous reliance
on memory strategies and disparaged those techniques as “gimmicks”.
Now memory strategies are regaining their prestige as powerful mental
tools. The mind can store some 100 trillion bits of information, but only
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part of that potential can be used unless memory strategies come to aid of
the learner.

Memory strategies fall into four sets: Creating Mental Linkages,
Applying Images and Sounds, Reviewing Well, and Employing Actions.
The first letters of each of these strategy sets spell CARE, an acronym that
is itself a memory aid: “Take CARE of your memory and your memory
will take CARE of you!” Memory strategies are clearly more effective
when the learner simultaneously uses metacognitive strategies, like paying
attention, and affective strategies, like reducing anxiety through deep
breathing.

Memory strategies reflect very simple principles, such as arranging
things in order, making associations, and reviewing. These principles all
involve meaning. For the purpose of learning a new language, the
arrangement and association must be personally meaningful to the learner,
and the material to be reviewed must have significance. |[...]

Memory strategies often involve pairing different types of material.
In language learning, it is possible to give verbal labels to pictures, or to
create visual images of words and phrases. Linking the verbal with the
visual is very useful to language learning for four reasons. First, the mind’s
storage capacity for visual information exceeds its capacity for verbal
material. Second, the most efficiently packaged chunks of information are
transferred to long-term memory through visual images. Third, visual
images may be the most potent device to aid recall of verbal material.
Fourth, a large proportion of learners have a preference for visual learning.

While many language learners benefit from visual imagery, others
have aural (sound-oriented), kinaesthetic (motion-oriented) or tactile
(touch-oriented) learning style preferences and therefore benefit from
linking verbal material with sound, motion or touch. Certain memory
strategies are designed to do this. In memory strategies, as in other kinds
of learning strategies, “different strokes for different folks” should be the
cardinal rule. [...]

Creating Metal Linkages

In this set are three strategies that form the cornerstone for the rest of
the memory strategies: grouping, associating/elaborating, and using
context.

1. Grouping

Classifying or reclassifying language material into meaningful units,
either mentally or in writing, to make the material easier to remember by
reducing the number of discrete elements. Groups can be based on type of
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word (e.g., all nouns or verbs), topic (e.g., words about weather), practical
function (e.g. terms for things that make a car work), linguistic function
(e.g., apology, request, demand), similarity (e.g. warm, hot, tepid,
tropical), dissimilarity or opposition (e.g. like, dislike), and so on. The
power of this strategy may be enhanced by labelling the groups, using
acronyms to remember the groups, or using different colours to represent
different groups.

2. Associating/Elaborating

Relating new language information to concepts already in memory,
or relating one piece of information to another, to create associations in
memory. These associations can be simple or complex, mundane or
strange, but they must be meaningful to the learner. Associations can be
between two things, such as bread and butter, or they can be in the form of
a multipart “development”, such as school-book-paper-tree-country-earth.
They can also be part of a network, such as a semantic map.

3. Placing New Words into a Context

Placing a word or phrase in a meaningful sentence, conversation, or
story in order to remember it. This strategy involves a form of
associating/elaborating, in which the new information is linked with a
context. This strategy is not the same as guessing intelligently, a set of
compensation strategies which involve using all possible clues, including
the context, to guess the meaning.

Applying Images and Sounds

Four strategies are included here: using imagery, using keywords,
semantic mapping, and representing sounds in memory. There all involve
remembering by means of images and sounds.

1. Using Imagery

Relating new language information to concepts in memory by means
of meaningful visual imagery, either in the mind or in an actual drawing.
The image can be a picture of an object, a set of locations for remembering
a sequence of words or expressions, or a mental representation of the letter
of a word. This strategy can be used to remember abstract words by
associating such words with a visual symbol or a picture of a concrete
object.

2. Semantic Mapping

Making an arrangement of words into a picture, which has a key
concept at the center or at the top, and related words and concepts linked
with the key concept by means of lines and arrows. This strategy involves
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meaningful imagery, grouping, and associations; it visually shows how
certain groups of words relate to each other.

3. Using Keywords

Remembering a new word by using auditory and visual links. The
first step is to identify a familiar word in one’s own language that sounds
like the new word — this is the ‘“auditory link”. The second step is to
generate an image of some relationship between the new word and a
familiar one — this is the “visual link”. Both links must be meaningful to
the learner. For example, to learn the new French word potage (soup), the
English speaker associated it with a pot and then pictures a pot full of
potage. To use a keyword to remember something abstract, such as a
name, associate it with a picture of something concrete that sounds like the
new word. For example, Minnesota can be remembered by the image of a
mini soda.

4. Representing Sounds in Memory

Remembering new language information according to its sound. This
is a broad strategy that can use any number of techniques, all of which
create a meaningful, sound-based association between the new material
and already known material. For instance, you can (a) link a target
language word with any other word (in any language) that sounds like the
target language word. Such as Russian brat [Opart] (brother) and English
brat (annoying person), (b) use phonetic spelling and/or accent marks, or
(¢) use rthymes to remember a word.

Reviewing Well

This category contains just one strategy, structured reviewing.
Looking at new target language information once is not enough; it must be
reviewed in order to be remembered.

1. Structured Reviewing

Reviewing in carefully spaced intervals, at first close together and
then more widely spaced apart. This strategy might start, for example, with
a review of 10 minutes after the initial learning, then 20 minutes later, an
hour or two later, a day later, 2 days later, a week later, and so on. This is
sometimes called “spiralling”, because the learner keeps spiralling back to
what has already been learned at the same time that he or she is learning
new information. The goal is “overlearning” — that is, being so familiar
with the information that it becomes natural and automatic.

Employing Action

The two strategies in this set, using physical response or sensation
and using mechanical tricks, both involve some kind of meaningful

37



movement or action. These strategies will appeal to learners who enjoy the
kinaesthetic or tactile modes of learning.

1. Using Physical Response or Sensation

Physically acting out a new expression (e.g., going to the door), or
meaningfully relating a new expression to a physical feeling or sensation
(e.g., warmth).

2. Using Mechanical Techniques

Using creative but tangible techniques, especially involving moving
or changing something which is concrete, in order to remember new target
language information. Examples are writing words on cards and moving
cards from one stack to another when a word is learned and putting
different types of material in separate sections of a language learning
notebook.

(from ‘Language Learning Strategies’ by Rebecca L. Oxford, pp. 38-
43)

11. Ha ocHOBe aHanmm3a TEMaTHYECKOrO pasjesna OJHOTO U3
nercteyromux YMK 1o aHrnuickomy sI3bIKy ISl HA4aJdbHOW, CPEIHEU
WM CTapIlied IIKOJIbI OTPEeIeTUTE:

A). Ckonbko JIE npeayiaraeTcsi yCBOUTh yUalliuMcs 3a ypOoK?

b). Kakue cmocoObl  ceMaHTH3alMd  MpeJjIaraeTcsi/MOXKHO
UCIIOJIB30BaTh C NaHHbIMU JIE/C yyammmucs 3Toro ypoBHsi 00y4e€HHOCTH ?

B). Kakue ynpaxHeHus mpejiararoTcs s EPBUYHOTO
3aKpeIUIeHUs] HOBOW JieKcuku? Kakue yhnpakHeHus o00ecrneunBaroT
oTpaboTKy (popmbl/3HaueHus/ynorpedaenus? Mx gocrtatouno? Ecnu Her,
MPEAJIOKUTE CBOU.

B). IlpuBenute npumepsl ynpaxHenuid u3 YMK Ha nanbHelinee
pa3BUTHE JIEKCMYECKHMX HaBBIKOB. Kak wYacTo NOsBIsSETCS HU3y4YeHHas
JIEKCHUKA B JTAJTLHEUIIINX YPOKaX 3TOTO TEMAaTUUECKOTO pa3sena?

I'). Kak B YMK ocyiiecTBisieTcss KOHTPOJIb JIEKCUYECKUX HAaBBIKOB?

9. s Ttoro, 4ro wu30exkaTh MOHOTOHHOCTH U MEXaHUYECKOIO
MOBTOPEHUS OJHOTO U TOTO ke JEKCHUECKOTO MaTepralia yUUTeNb JOJKEH
o0JagaTh IIMPOKUM JMANA30HOM Pa3HOOOpa3HBIX MPUEMOB U WID.
NuauBuayanbHOE COOOIICHUE:

e  Watcyn-Jones P. Vocabulary Games and Activities for
Teachers. Penguin Books Ltd, 1993.

10. IToaroroBhTe (PparMeHT ypoka aHrIukckoro sizbika. [IpoBegute
B TPYIIIIE:

A) BBeJIcHHE HOBOH JIEKCMKE MO OJHOM M3 TEM IIKOJbHOMN
IporpaMMBbI JJIsl HA9aJIbHOTO, CPETHETO MIJIM CTAPIIEro dTAoB O0yUYCHHUS;
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b) orpaboTky HOBOM JIEKCMKM TIO0 OJHOM W3 TEM IIKOJbHOU
IpOrpaMMbl JIJIsi HAYaJIbHOT'O, CPEAHET0 WJIM CTapIIero 3TanoB OOy4YEHUS
Ha OCHOBE YNPAXKHEHUI Ha YPOBHE CJIOBA/CIIOBOCOYETAHUS/TIPEITIOKECHHUSI.

JINTEPATYPA
1.  Jleknus.
2. Tlocobwue aJist CaMOCTOATENIHHOM PabOTHI.
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OBYYEHHUE ' PAMMATUKE
BOITPOCHI U 3AJIAHUA

1. KakoBa posib rpaMMaTHYECKUX HABBIKOB B OBJIajcHun MA?
ChopMmynupyiite 1enb oOyueHus: TpamMaTuke. UTo sBIsSICTCS eIUHULICH
otbopa? B yeM OTJINYHE PELENTUBHOTO/TIPOTYKTUBHOTO
rpaMMaTHYeCcKoro mMarepuana? Beimonnute tectoBbie 3amanHusg 1 u 3-6 B
nocobun «Teopus u mpakTUKa 00y4eHUs aHTJIUMCKOMY s3bIKY» (Tema 8).

2. B wucropum oOy4yeHHsS HHOCTPAHHBIM S3bIKAM POJIb M MECTO
rpaMMaTUKM HE SBJSJIOCH  MOCTOSAHHBIM.  IlpencraBbTe  B3TJISIBI
NpEeJCTaBUTENEH  pa3IUYHBIX METOJIOB HA TMPOLECC  OBJIAJCHUS
rpaMMAaTHYECKUM CTPOEM sI3bIKa. BBINIOJIHUTE TECTOBOE 3aJaHue 2 B
nocooun «Teopust U mpakTuka oOy4yeHus aHrauickomy a3biky» (Tema 8).

3.  Uro 3HauuT 3HaTh rpamMmatuky? Kakoro poma TpyaHOCTH
MOXET MPEJICTABIATh H3y4YaEMOE IPaMMaTHUUYECKOE SIBIICHUE ISl yUAIINXCS
[3, ¢.105-109]? IlpuBeauTe W3 CBOEro OMNbITa MNPUMEPHI TPYAHOCTEU

39



YCBOCHUS IrpaMMaTHKH AHTJIMICKOTO S3bIKA, BBI3BaHHBIC
MEXbSI3bIKOBON/BHYTPUSI3BIKOBOM HHTEPhEPECHIIUEH.

4.  PackpoiiTe cylnHoCTh (DYHKIIMOHAJIBHOTO MOJAX04a K 00YUESHHIO
rpamMaruke [4]. llogkpenuTe TEOpPETUYECKUE TMOJOKEHUS MOAXOAA
aHAJIN30M 3aJJaHUM W3 KaXIOro IMpeacTaBlieHHOro ypoka [4]. Kakum
obpazom MOXKET OCYILIECTBISATHCS H3yYCHHUE/TIOBTOPEHUE
rpaMMaTHYeCcKOro Marepuaja B  CTapIIMX  KjJaccaXx B paMKax
KOMMYHHUKATUBHO-(QyHKITMOHATbHOTO moaxona [5]? ITloaBeaute wutorw,
NEPEUYHCINB JOCTOUHCTBA (DYHKIIMOHAIBHOTO TOAXO0A.

Methods and approaches such as Grammar Translation,
Audiolingualism and Situational Language teaching are based on the
presentation and practice of grammatical structures and, essentially, a
grammar-based syllabus. In 1972, the British linguist D.A. Wilkins
published a document that proposed a radical shift away from using the
traditional concepts of grammar and vocabulary to describe language to an
analysis of the communicative meanings that learners would need in order
to express themselves and to understand effectively. This initial document
was followed by his 1976 work Notional Syllabuses, which showed how
language could be categorized on the basis of notions such as quantity,
location and time, and functions such as making requests, making offers
and apologizing.

Wilkins® work was used by the Council of Europe in drawing up a
communicative language syllabus, which specified the communicative
functions a learner would need in order to communicate effectively at a
given level of competence. At the end of the 1970s, the first course-books
to be based on functional syllabuses began to appear. Typically, they
would be organized on the basis of individual functions and the exponents
needed to express these functions. For example, many course-books would
begin with the function of ‘introducing oneself’, perhaps followed by the
function of ‘making requests’, with typical exponents being ‘Can I ....?’,
"Could you ....7°, "Is it alright if I ....?" and so on. These would often be
practised in the form of communicative exercises involving pair work,
group work and role plays. It is interesting to compare this approach with a
grammatical syllabus. In a typical grammatical syllabus, structures using
the word ‘would’ tend to appear in later stages of the syllabus, as they are
held to be relatively complex (e.g."If I knew the answer, I would tell
you"), whereas in a functional syllabus ‘would’ often appears at a very
early stage due to its communicative significance in exponents such as
‘Would you like ....7°, which is extremely common and of great
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communicative value even to beginners. The need to apply a grammatical
name or category to the structure is not considered important within the
framework of a purely functional syllabus.

Criticisms of functional approaches include the difficulty in deciding
the order in which different functions should be presented. Is it more
important to be able to complain or to apologize, for example? Another
problem lies in the wide range of grammatical structures needed to
manipulate basic functions at different levels of formality (for example,
‘Can I .... ?” as opposed to ‘Would you mind if T ..... ?"). In addition,
although 1t is possible to identify hundreds of functions and micro-
functions, there are probably no more than ten fundamental
communicative functions that are expressed by a range of widely used
exponents. There is also the apparently random nature of the language
used, which may frustrate learners used to the more analytical and
"building-block" approach that a grammatical syllabus can offer. Another
apparent weakness is the question of what to do at higher levels. Is it
simply a case of learning more complex exponents for basic functions or is
one required to seek out ever more obscure functions (complaining
sarcastically, for example)?

On the positive side, however, there is little doubt that functional
approaches have contributed a great deal to the overall store of language
teaching methodology. Most new course-books contain some kind of
functional syllabus alongside a focus on grammar and vocabulary, thus
providing learners with communicatively useful expressions in tandem
with a structured syllabus with a clear sense of progression. In addition,
the focus on communication inherent in the practice of functional
exponents has contributed greatly to communicative language teaching in
general. Finally, the idea that even beginners can be presented with
exponents of high communicative value from the very start represents a
radical shift from the kind of approach that began with the present simple
of the verb ‘to be’ in all its forms and focused almost entirely on structure
with little regard for actual communication in the target language.

(Teaching approaches: functional approaches in EFL/ ESL by Tim
Bowen, www.onestopenglish.com)

He mumén num QyHKOMOHAIBHBIA MOAX0J HemocTtatkoB? Kakmx?
Kakum 00pa3zoM Ux MOKHO MPEO0JIETh?

5. Kakwue cyniecTByrOT moaxo/ibl (C MPUCYITUMH UM METOJIaMH) K
(GbOpMHUpPOBaHUIO TpaMMaTHYECKUX HaBbIKOB [3, ¢.112-117]? Kakume wu3

41



NOJXOA0B/METOZOB MPE00JIalaloT HA HAYAIbHOM, CPEIHEM M CTaplieM
ATamnax o0y4eHus B IIKoje?

6. B uem 3akirouaroTcss 0COOCHHOCTH pabOThI HAJl IpaMMaTUKOM B
HaYaJIbHOM IIIKOJIC/HA CpeTHEM M CTapIlieM dTamax oOydeHHs B IIKoje?
Kakum o6pa3zoM oCyIiecTBIsEeTCS KOHTPOJIh TPAMMATHYECKUX HABBIKOB?

7.  Packpoiite cienndpuky oOyueHHs: rpaMMaTHKE IIIECTUIIETOK [6].
BrimonauTe 3amanvue 2 W OTBETHTE Ha BOIPOCHI B mocodouu «Teopus u
npakTuka o0yueHus anrauickomy s3eiky» (Tema 8). [IpuBenure npumepsl
HanOoJIee MMOHPABUBIIINXCS BaM MPUEMOB/yIPpaKHEHUM.

8. IIpeactaBbTe OCHOBHBIE ATallbl pabOThl HAaJ rPaMMATHUYECKUM
MatepuaioMm. BeimonmHuTe TecToBble 3amanus 7-11 B mocobuun «Teopus u
nmpakTuka oOyueHus aHriauickomy s3eIKy» (Tema 8). Kakue ympaxueHus
UCTIONB3YIOTCS i1 (DOPMHUPOBAHUSA  PEIENTUBHBIX/TIPOAYKTUBHBIX
rpaMMaTUYECKUX HaBBIKOB? (BBIMOJHUTE 3a/ianue | B mocobuu «Teopus u
pakTUKa O0y4YeHUs aHTJIHCKOMY s3bIKY» (Tema 8)).

9. B uyeMm 3akmouyaerca OCOOCHHOCTh MpeaiIokeHHbIX E.W.
[TaccoBbIM KOMIIJIEKCOB YCJIOBHO-PEUYEBBIX YNPAKHEHUHN, HAMpPaBICHHBIX
Ha (hopMUpOBAHKE IPAMMATUYECKUX HABBIKOB?

10. Kakum 00pa3om yuuTesnb NOHKEH PearupoBaTh Ha SI3bIKOBbBIC, B
YaCTHOCTH TpaMMaTHUYeCKHe, OmUOKK ydammuxcsa? IIpokoMMmeHTHpyiiTe
OpUBEJCHHbIE BapuaHThl. Kakue U3 HHUX ABJSIIOTCS — Haubosee
M0JIE3HBIMU/HEeTIpUeMIIeMbIMHU ? BeIpazute cBo€ MHEHUE.

What options has the teacher got when faced with a student’s error?
Let’s imagine that, in the course of a classroom activity, a student has been
describing a person’s appearance and said: He has a long hair.

Here are some possible responses that the teacher might consider:

1. No. This is clearly negative feedback, but it offers that student
no clue as to what was wrong. The teacher may be assuming that the
student has simply made a slip under pressure, and that this does not
therefore represent a lack of knowledge of the rule. The learner should
therefore be able to self-correct. There are, of course, other ways of
signalling that a mistake has been made without having to say No. A facial
expression, shake of the head etc, might work just as well. Some teachers
try to soften the negative force of no, by, for example, making a mmmm
noise to indicate: Well, that’s not entirely correct but thanks anyway.
Unfortunately, this may leave the student wondering Have I made a
mistake or haven’t I?

2. He has long hair. This is a correction in the strictest sense of
the word. The teacher simply repairs the student’s utterance — perhaps in
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the interest of maintaining the flow of the talk, but at the same time,
reminding the learner not to focus only on meaning at the expense of form.

3. No article. The teacher’s move is directed at pinpointing the
kind of error the student has made in order to prompt self-correction, or, if
that fails, peer-correction — when learners correct each other. This is where
metalanguage (the use of grammatical terminology) comes in handy:
words like article, preposition, verb, tense etc. provide an economical
means of giving feedback — assuming, of course, that students are already
familiar with these terms.

4. No. Anyone? An ambiguous feedback signal plus an invitation
for peer correction. By excluding the option of self-correction, however,
the teacher risks humiliating the original student: perhaps the teacher
knows the student well enough to rule out self-correction for this error.

5. He has ...? In other words, the teacher is replaying the student’s
utterance up to the point where the error occurred, with the view to
isolating the error as a clue for self-correction. This technique can be
reinforced by finger-coding, where the teacher marks out each word on her
fingers, indicating with her fingers the part of the phrase or sentence that
needs repair.

6. He has a long hair? Another common teacher strategy is to
echo the mistake but with a quizzical intonation. This is perhaps less
threatening that saying No, but often learners fail to interpret this as an
invitation to self-correct, and think that the teacher is simply questioning
the truth of what they have just said. They might then respond Yes, he has
a very long hair. Down to here.

7. I'm sorry, I didn’t understand. Variations on this response
include Sorry? He what? Excuse me? etc. These are known as clarification
requests and, of course, occur frequently in real conversation. As a
correction device they signal to the student that the meaning of their
message 1s unclear, suggesting that it may have been distorted due to some
problem of form. It is therefore a more friendly way of signalling a
mistake. Research suggests that when learners re-cast their message after
receiving a clarification request, it usually tends to improve, despite their
not having been told explicitly that a mistake has been made, much less
what kind of mistake it was. This suggests that the policy of ‘acting a bit
thick’(on the part of the teacher) might have positive dividends in terms of
self-correction.

8. Just one? Like this? [draws a bald man with one long hair] Ha
ha ... The teacher has pretended to interpret the student’s utterance
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literally, in order to show the student the unintended effect of the error, on
the principle that, once the student appreciates the difference between /e
has long hair and he has a long hair he will be less likely to make the
same mistake again. This is possible only with those mistakes which do
make a difference in meaning. There 1s, of course, the danger of
humiliating the student, but, if handled sensitively, this kind of feedback
can be extremely effective.

9. A long hair is just one single hair, like you find in your soup.
For the hair on your head you wouldn’t use an article. He has long hair.
The teacher uses the error to make an impromptu teaching point. This is an
example of reactive teaching, where instruction is in response to students’
errors rather than trying to pre-empt them. Of course, if the teacher were to
do this at every mistake, the classes would not only become teacher-
centred, but the students might become reluctant to open their mouths.

10. Oh, he has long hair, has he? This technique (sometimes called
reformulation) is an example of covert feedback, disguised as a
conversational aside. The hope is, that the student will take the veiled
correction on board but will not be inhibited from continuing the flow of
talk. Typically, this is the way parents seem to correct their children — by
offering an expanded version of the child’s utterance. Some theorists argue
that these expansions and reformulations help provide a temporary
scaffold for the child’s developing language competence. The problem is
that learners may simply not recognise the intention nor notice the
difference between their utterance and the teacher’s reformulation.

11. Good. Strange as this seems, it is in fact a very common way
that teachers provide feedback on student production, especially in
activities where the alternatives, such as OK, is to acknowledge the
students’ contribution, irrespective of either its accuracy or even of its
meaning. But, if construed as positive feedback, it may lull learners into a
false sense of security, and, worse, initiate the process of fossilisation.

12. Teacher says nothing but writes down error for future reference.
The intention here is to postpone the feedback so as not to disrupt the flow
of talk, but to deal with errors later. Perhaps the students are working in
groups and the teacher has chanced on the error while monitoring. A
correction in this context might be inappropriate. Nevertheless, there are
some grounds to believe that the most effective feedback is that which
occurs in what are called real operating conditions, that is, when the
learner is using language communicatively.

(From ‘How to Teach Grammar’ by Scott Thornbury, pp. 117-119)
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11. Ha ocHoBe aHanu3a TEMAaTHYECKOrO pas3feiaa B OJHOM H3
nerctByromux YMK Mo aHrnuiickomy SI3bIKy UISI HA4aJdbHOW, CPEIHEN
WJIM CTapUIEd MIKOJIBbI OMPEEITIUTE:

A). Kakoif moaxoa kK OObSICHEHUIO TPAaMMATHKUA MPEUMYIIIECTBEHHO
UCIIOJIB3YETCS AaBTOPaMM?

b). Bce nmu 0coOEHHOCTH KOHKPETHOT'O T'PAaMMATHYECKOTO SIBICHUS
uzydarorcsi onaHoBpemeHHO? Ilouemy? Kakue omuOKu, BbI3BaHHBIC
uHTepdEepeHINeH, yJamuecss MOTyT JONMYCTUTh MPU U3YUYEHUU JAHHOTO
rpaMMaTHYECKOTO SIBICHUSA?

B). Kakue ynpaxhHeHus (peueBble/HEpEUEBBIC) HUCIOIB3YIOTCS IS
TPEHUPOBKU IPaMMATUYECKUX HABBIKOB yaile Bcero? JloctaTouHo i ux?
Eciu Her, mnpemioxkuTe HEAOCTAIOUIUE/TIPUIANTE  TPEIAJIOKEHHBIM
VIPaKHEHUSIM  YCIIOBHO-pEUYEBOM xapaktep. EcTh 1M ynpaxHeHwus,
HaIpaBJICHHbIE HA TIPEAYNPEKIeHNE HHTep(PEepeHITH?

I'). Kakoe nexcuueckoe HaIMOIHEHUE MCIOJIb3YETCS aBTOPAMH IPHU
paboTe HaJl rpaMMAaTHYECKUMU CTPYKTypamu?

12. TloaroroBbTe (pparMeHT YpOKa aHTIUNUCKOTO si3bIKka. [IpoBeauTe
B rpymIe:

A) O3HaKOMJIEHHE€ C HOBBIM TPAaMMATHUUYECKUM MAaTEpHUaJIOM,
M3y4aeMOM COTJIACHO IporpaMMe Ha HayajdbHOM/CpEeaHEM/CTapieM dTare
JIEAYKTUBHBIM WK UHIYKTUBHBIM MeToA0M. OOOCHYHTE CBOI BHIOOD;

b) TpeHupoBKy, HOCSIYIO YCIOBHO-KOMMYHUKATHBHBIN XapakTep,
rpaMMaTUYECKOr0 MaTepuana, HM3y4aeMoro COIVIaCHO MpPOorpamMMe Ha
HavyaJbHOM/CpEeHEM/CTapIIeM dTare.
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OBYYEHUE YTEHUIO
BOITPOCBHI U 3ATAHUSA

1. Omnpenenute pojb U MECTO UTCHUSI B 00OYUYEHUU UHOCTPAHHOMY
a3bIKy. OXapakTepu3yuTe 4TeHUE KaK BUJ peueBOM AesTenbHOCTH. Kakune
CTOPOHBI BBIJICISAIOTCS B IICUXOJOTHYECKOW CTpyKType ureHus? Kakas u3
HUX SBISIETCA BeAyumed u mnodemy? Kakumu rpynmamMu yMeHUR
npejacTaBieH mnpoiecc yreHuss? Oxapakrtepusyite nx. Kakue MexaHu3Mbl
U ONEepalvy 3aJIeiCTBOBaHbI PU CMBICIIOBON 00paboTKe MHPOpMALIIU?

2.  Kakum o6paszom ¢dopmupyercss TexHuka ureHus? Kakwue
METOAbl OOydYeHMs TEXHUKE uTeHMs cyiiecTByoT? IIpoananusupyiite
omuH n3 YMK (kHury s yuutens) Il HAYaJIbHOW IIKOJBI U
OTpeIeNTuTe, KOT/ia ¥ C 4ero HauMHAEeTCsl 00yUeHUEe TEXHUKE YTCHHUS.

3. Kakue BbIACISIOT YPOBHU U XapaKTEPUCTUKU MOHUMaHus? UTo
NOHMUMAIOT TOJ TMOHATHEM «YPOBEHb 3penoctd utena»? HazoBute
TpeOOBaHUs K MHUHHMAJIbHOMY YpPOBHIO 3penocTu. OxapakTepusynTe
BOCIIPHUSATHE 3PEJIOTO YTela.

4. Kakwue Bunbl uyTeHUs Bbl 3Haere? JlaliTe MX XapaKTEpPUCTHUKY.
Kakum o0pazom mpoucxoaut padbota Haj (OpMHUPOBAHUEM YMEHUU B
pa3HbIX BUjaax ureHusa? Buimonnute tecthl (1-13) B mocobuu «Teopus u
npakTuka oOyuyeHus aHrmickomy s3biky» (Tema 9). 3amomnHute
TEPMUHBI, HUCIOJIb3yeMble JUisi 0003HA4eHUsT BHJIOB UTEHHUS B
AHTJIOA3BIYHOM  METOJIMYECKOM JiTeparype. B  uyem oTianums ot
OTEYECTBEHHOTI'O MOAX01a?

To get maximum benefit from their reading, students need to be
involved in both extensive and intensive reading. Whereas with the former,
a teacher encourages students to choose for themselves what they read and
to do so for pleasure and general language improvement, the latter is often
(but not exclusively) teacher-chosen and directed. It is designed to enable
students to develop specific receptive skills such as reading for gist (or
general understanding — often called skimming), reading for specific
information (often called scanning), reading for detailed comprehension or
reading for inference (what is ‘behind’ the words) and attitude.

(From ‘The Practice of English Language Teaching’
by Jeremy Harmer, p.283)

5. KakoBel memu W 3amauyd  OOyYEHHsS]  UYTEHHIO  Kak
CaMOCTOSITEJILHOMY BHAY peueBoi aestenbHOocTH? Kakue TpeOoBaHUs
BBIIBUTAIOTCS K  YPOBHIO  pa3BUTHS  YMEHMH  YTCHHS  Ha
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HayaJbHOM/CpeHEeM/CTapIieM 3Tanax oOydeHHs B IIKosie. BrimonHuTe
tect (14) B mocobuu «Teopuss u mnpakTuka OOyYEHUS] AHTIUUCKOMY
s3biky» (Tema 9). B cooTBeTCTBUM ¢ KaKUMM TPEOOBAHUSIMU OTOMpAETCS
TEKCTOBBIM Marepuan? CpaBHUTE KpPUTEPUH OTOOpa, BBIJACIAEMBIC
OTEUECTBEHHBIMH METOJANCTAMU C KPUTEPUSIMH, OO0O3HAYECHHBIMU B
AHTJIOA3BIYHOM ~ METOAMYECKOW  jureparype.  IIpokoMMeHTHpyuTe
CXOJICTBA/OTIINYMSL:

Criteria for evaluating texts for reading development

Three main criteria influence the choice of texts: suitability of
content, exploitability, readability. And in considering your whole
collection of texts, you also need consider variety. Further issues are
whether the texts should be authentic, simplified or specially written.

Suitability of content

Far and away the most important criterion is that the text should
interest the readers — preferably enthral and delight them.

Of course it is possible to develop reading skills on a text that bores
you, but interesting content makes the learner’s task far more rewarding.
This is why publishers of ETL readers are increasingly offering well
written gripping stories, presented to look like ‘real’ paperbacks, which
attract students to read out of class. But enjoyable texts also make class
work more effective: hence modern coursebooks too attach importance to
the quality of their texts and to the way they are presented.

Exploitability

Exploitability — that is, facilitation of learning — is arguably the most
important criterion after interest. When you exploit a text, you make use of
it to develop the students’ competence as readers. A text you cannot
exploit is no use for teaching even if the students enjoy reading it.

When choosing a text, therefore, you need to be clear how you can
exploit it to help students to develop these interpretive strategies.
Summarized in broad terms, these skills and strategies are:

1) Strategies involving flexibility of technique: variations in
reading rate, skimming, scanning, study reading and so on;

2)  Strategies of utilizing information that is not part of the linear
text: reference apparatus, graphic conventions, figures;

3) Word attack skills: tackling unfamiliar lexical items by using
morphology, inference from context, a dictionary, etc.

4)  Text attack skills: interpreting the text as a whole, using all the
clues available for both top-down and bottom-up strategies, including
cohesion and rhetorical structure.
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Readability

The term readability 1s often used to refer to the combination of
structural and lexical difficulty. This is what concerns us here; we set aside
for a moment the important questions of conceptual difficulty and interest,
though these strongly influence the ease with which a text can be read.
Since the language of a text may be difficult for one student and easy for
another, it is necessary to assess the right level for the students you teach;
to do this, you must first assess the level of the students themselves.

(From ‘Teaching Reading Skills in a Foreign Language’ by Christine
Nuttall, pp. 170-174)

6. Kakue rpynmel ynpaKHEHHH HCIOIB3YIOTCS TMPH OO0YYECHHUH
yreHuto? Oxapakrtepusyiite kKaxaywo rpynmy. llpuBenure mnpumepsl
ynpaxHeHnil. Kakum o00pa3oM MOXKET OCYILIECTBISATHCS YCJIOKHEHUE
YIIPA)KHEHUM ?

7.  Kakwue sTambl paboThl C TEKCTOM HEOOXOJAMMO HCIIOJb30BaTh B
nporiecce oOyueHus: ureHuro?[3, c.160-163]. Beimonanure 3amaHue B
nocobun «Teopust U mpakTuka oOy4deHus aHrauickomy sa3eiky» (Tema 9).

8. IIpoanammzupyiite omun u3 YMK s cpenneid/crapiueid
mKkoJibl. Onpenenure:

A). IIpenycMmoTpeHo 1 00ydeHNE YTCHUIO TOJBKO B YUSOHUKE WIIH U
B Ipyrux komroHneHtax ¥ MK? Kakux?

b). Kakue Tumnbl TEKCTOB UCIOIB3YIOTCS B PAa3IUYHBIX KOMIIOHEHTaX
YMK (xynoxecTBeHHas po3a, ra3eTHbIEC CTAThH, MUCbMA, U T.1.)?

B). CootBercTByeT M TEeMaTHKa TEKCTOB  MPOrPAMMHBIM
TpeOOBaHUSIM?

I'). Kakue ynpaxxHeHUs ¢ 3aJaHUS HCIOJIB3YIOTCA AaBTOpPaMu
HauOosiee yacto? OOecneynBalOT JU OHU (OPMUPOBAHUE YMEHUU B
pa3HbIX BuAax urenus? [lpusBeaure nmpumMepsl GOPMYIUPOBOK 3aJaHUN HA
pa3HbIC BUIbI YTCHUS.

J1). Bblaensitor i aBTOPhl HECKOJIBKO ATAroB paOOThl HAJl TEKCTOM
st urenusi? Hackosibko pa3sHOOOpa3Hbl 3ajiaHusi, MpejiaracMbie Ha
pa3HbIX dTanax?

9. IlpencraBbTe parMeHT ypoka Mo Pa3BUTHIO YMEHUHN B UTCHUU
Ha HavaJbHOM/CpeJIHeM/CcTapIileM 3Talne Ha 0a3e TeKCTa M3 KOHKPETHOTrO
YMK. Vkaxute stanm oOydeHus, kiacc, YMK, Tematuueckuii pasuen
YMK' (ronut). Chopmynupyiite 1nenb pparmenra ypoka. IIpoxymaiite
3aganud. [Ipy HEOOXOAMMOCTH MONOJHUTE 3aJlaHusl, MpejiaracMbie B
YMK. Ilpennoxure nomamHee 3aJaHue, BBITEKAKONIEE W3 XO4a YPOKa U
3aKpervisionee chopMUPOBAHHBIE YMEHUS.
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JIUTEPATYPA
1. Jlexkousa
2. [Tocobue 115t caMOCTOSITEILHOM PA0OTHI.
3. ConoBoBa E.H. Metonuka o00y4eHUsS WHOCTPAHHBIM SI3BIKAM:

0a30BBIM Kypc: TOCOOHME sl CTYJACHTOB IE/.BY30B W yduTenend. — M.:
ACT: Actpens, 2009. —238c. — C. 160-163.

dkokook

[TogroroBerech K pyOexHON KOHTpoJbHOU padore Nel. IToBTropuTe
M3YYEHHBIM MaTepuan 1no remam 6-9. IIpoBepbTe CBOM 3HAHUSI, BBIIIOJIHUB
3agaHua paznaena «Marepuansl ISl MOBTOPEHUST W CAMOKOHTPOJISD» B
nocooun «Teopus U mpakTHKa 00yUEHHs aHTJIMMUCKOMY S3bIKY». CpaBHUTE

CBOHU OTBCTHI C KIIFOUYOM.
*kk

KOJIVIOKBUYM Ne2.

1. OOcyxneHue pe3yibTaTOB PYOEKHOM KOHTPOJBHOU pPabOThI
Ne2.

2. Kakum o0pazom dbopmMupyembie dboHeTHIeCKHE,
rpaMMaTUYECKHUE, JICKCUUECKHUE HABBIKM CBSI3aHBI C PA3JMYHBIMU BHUAAMU
pPEYEBOM AEATEIBHOCTH?

3. CnocoOcTByeT au 00yyeHHEe rpaMMaTuKe, JEKCUKE, (POHETHUKE,
YTeHUI0 (OPMUPOBAHUIO  PANIMYHBIX  KOMIIOHEHTOB  HMHOSI3BIYHOMU
KOMMYHHMKaTHBHOM kommieTeHnn? Kakux? Kakum oopazom?

4. Yo COCTaBJIsIET HanOOJIBIIIYIO CJIO’)KHOCTh VTSt
YUUTENSA/y4alerocs npyu opraHu3alyu:

- O3HAKOMJICHUSI C HOBBIMH (DOHETUYECKUMHU SIBICHUSIMU H

COBEPIIICHCTBOBAHUS (DOHETUYECKUX HABBIKOB?

- 00BACHEHUSI, TPEHUPOBKU U KOHTPOJISI YCBOCHUSI TPaMMATUKU ?

- CEMaHTHU3aIH, OTPAOOTKH U KOHTPOJISI YCBOCHUS JIEKCUKHU ?

-00y4eHusl andaBuTy 151 3BYKOOYKBEHHBIM

COOTBETCTBUSAM/PA3IMUYHBIM BUJIaM YTCHUS?

[Ipemyoxure criocoobl MUHUMHU3UPOBATH 3TH CJIIOKHOCTH.

5.  ITlocmotpute ¢pparMeHThl ypokoB. Onpenenure:

- Kakol TrpaMMaTH4YeCKui/(POHETUUECKUN/TEKCUYECKUN MaTepual

M3Yy4aeTCsl yUalluMHUCS;
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- OCYIIECTBJISIETCA JU Ha YPOKE O3HAKOMJIEHME C HOBBIM

MaTepraoM/TPEHUPOBKa HOBOT'O MaTepHralia/ucrojib30BaHue

M3y4YEHHOI0 MaTepuaia B peyu;

- KakUM 00pa3oM OHU OPraHU30BaHbI;

- OIIpaBJlaHa JIM MOCJIEI0BATEIIBHOCTD MPEIJIaraéMbIX yIIpaKHEHUN;

- Kakue npueéMbI padOThI HA YPOKE UCTIOJb3YET YUNUTEb;

- Kakve NpUEMBI U 3a/laHMsl BaM MOHPABWINCH OOJbIIe (MEHBIIIE)

BCEr0/BbI OyJIeTE UCIOIB30BaTh B COOCTBEHHON padboTte?

6. TOTOBBI JIU BBl CaMOCTOATENBHO MPUCTYNHUTh K OOYUYEHHIO
(oHETHKE/TpaMMaTUKE/JIEKCUKE U YTEHUIO Ha YPOKE aHTJIMMCKOTO A3bIKa?
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PEYEBOE O®OPMJIEHUE ®PAI'MEHTA YPOKA

YMeHne yuuTens BECTH YPOK MHOCTPAHHOTO S3bIKA Ha HM3y4YaeMOM
A3BbIKE, IEMOHCTPUPYS €r0 KOMMYHHUKATHBHBIE BO3MOKHOCTH U UCIIONB3YS
ero kak 3¢h(eKTUBHOE CPEACTBO OOYUYCHHS, SBISETCS O0S3aTeIbHBIM
TpeOOBaHUEM K TPOPECCHOHAIBHOMN MOJATOTOBKE COBPEMEHHOTO YUUTENS.

OCHOBHBIMU aKCHOMATUYHBIMU XapaKTEPUCTHUKAMH JTUIAKTUUECKOU
peuu SBISIOTCS:

- aJIPECHOCTb;

- TMOKOCTh U BAPUATUBHOCTD;

- CcTporasi TpPaMOTHOCTh U HOPMATHUBHOCTb;

- ayTEeHTUYHOCTb.

[Tox aapecHOCThIO ClEAyeT MOHUMATh JOCTYMHOCTh PEYM YUUTENs
JUTSI IOHMMaHUS YICHUKAMHU, TIO3BOJISIONIAsE MM CIICIUTh 3a XOJ0M YpOKa.
Ot yuutens TpeOyeTcss yMEHHE alallTUPOBATh CBOIO PeYb B COOTBETCTBUU
C BO3pacTOM, JTallOM U YPOBHEM OOYYEHHOCTH ydamuxcs. Tak,
npucTynas K OOYYEeHHMIO aHTJIMMUCKOMY S3BIKY MIIAIINX IIKOJbHHUKOB,
YUHUTENIb TpuOeraer kK Oojiee MPOAOKUTEIBHBIM Iay3aM M CpeAcTBaM
BBIPA3UTEILHOCTH, 3aJeUCTBYET KECThl W MHUMHUKY, YyHOTpeOsseT
HECJIOKHBIA BOKaOyJsip, Oojiee KOPOTKHE M TMPOCThIE IpaMMaTHYECKHUE
KOHCTpYKIIMM #  (QopMbl, wu30eraeT MUIAMOMATHYCCKUX BBIPAKCHUH.
[IpousHonieHue  yuurtenss JOHKHO  OBITh  YETKUM, TOJHBIM U
HOPMAaTUBHBIM, HEPEJKO yTPUPOBAHHOE MPOU3HECEHUE OTACIBHBIX CJIOB U
dbpas.

['MOKOCTP W BapHATUBHOCTb CJEAYET TPaKTOBAaTh, KaK YyMEHHUE
YUHUTENSI BapbUpOBaTh (OPMY BBIPAKEHUS CBOUX KOMMYHHKATHBHBIX
HAMEpPEHU B 3aBUCUMOCTH OT CHUTyallid OOIICHUS Ha YPOKe
MHOCTPAHHOTO s3bIKa. YMEHHE y4yuTess u30eraTb OJHOTUIIHBIX (pa3 u
pPEUYECBBIX  IITAMIIOB  TIO3BOJISIET  MPOJEMOHCTPUPOBATH  yUAIUMCS
KOMMYHHUKAaTUBHYI0 TIPUPOJYy HOBOTO [JII HHUX S3bIKA, «KHUBOW»
€CTECTBEHHBIN XapaKkTep OOIIECHUS C YUUTEIIEM.

['paMOTHOCTP W HOPMATHUBHOCTH PEYM YUYUTEIS HAa HHOCTPAHHOM
SA3bIKE€  SBISAIOTCA  aOCOMIOTHBIMM ~ HWCTHHAMH, HE  TPeOYIOIUMU
J0Ka3aTeNbCTB, BEAb NPU HAPYIICHHWH JTOrO TPEOOBAHUS MOMKET
MOCTPAaTh HE TOJIBKO PEITyTaIlus YIUTES.

BaxxabiM TpeOOBaHUEM, MPEIBIBISIEMBIM K PEUH YUUTEIIS, SBISCTCS
e€ AayTeHTHMYHOCTb WM CBOOOJHOE BIAJICHHWE YYMUTEJIEM IMpaBUIaMU
pedeBoro npodeccuoHaIbLHOTO ITUKETA, XapakKTepHOTO  JIS
IIPEIOIABATENEN NHOS3BIYHON KYJIBTYPHI.
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OTaenpHO CleayeT OTMETHTh, YTO YYHUTENb JOJKEH YMETh BIIAJETh
roJIocoM, 00J1aaTh XOPOIIEeH TUKITNEH, TOBOPUTH Y€TKO U BBIPA3UTEIHHO.

Kakue »xe (yHKIMM BBINOJHSAET peub yuutTens Ha ypoke? [ns
HaJyaja CJIeIyeT BCIOMHHTh, B KaKHX pOJSAX BBICTYMACT YUYUTEIb
WHOCTPAHHOTO s3blka Ha ypoke. [lepeuncnuM 3aech JHIIL HEKOTOPHIE,
BE€Jlb BBI C JIETKOCTHIO CMOKETE MPOJAOKUThH CIIUCOK. Y YUTENh HA YPOKE —
TVIABHBI MCTOYHHMK WH(POpPMAIMKM M TTOMOIIHKK, OPTraHU3aTOp OOIICHUS U
pedeBoil mapTHEP, HaOMOAaTeNb W KOHTpoJupyromiee auro. OH naér
UHCTPYKIHUH, HATPABISET YYEOHYIO U PEUEBYIO JIEATEIBHOCTh YUalllUXCH,
CIpalMBaeT ¥ OTBEYaeT, OOBSACHICT, IIOJCKAa3bIBACT, WCIIPABJISET,
MOTHUBUPYET, OIICHUBAET, T.I. DTO JAJIEKO HE MOJHBIM CIHUCOK PEUEBBIX
NEUCTBUM, COBEpIIAEMbIX YUUTEJIEM Ha KaXJOM YPOKE HHOCTPAHHOTO
SI3bIKA.

Ecnu npeacTaBuTh peueBbie JEHCTBUS YUUTEN B 0000IIIEHHOM BU/IE,
MO>XHO KOHCTaTHPOBaTh, YTO €TI0 OCHOBHBIMU PEYEBBIMU (PYHKIUSIMU
SBJSIIOTCS:  TIO3HABaTelIbHAs, KOMMYHHUKATHUBHAs, CTHMYJHUPYIOIIAs,
OpraHu3yolias, KOHTPOJMPYIOIIAass H  OlEHHWBaImas. XoTsd B
METOAMYECKON JIUTepaType MOMXKHO BCTPETUTh U HECKOJBKO OTJIMYHBIC
TOYKH 3pPEHHUS 0 3TOMY BOIIPOCY, MEPBOCTEIICHHOE 3HAYCHUE MMEET TO,
YTO BCE MEPEUUCICHHbIC (DYHKIIMU JOJKHBI ObITh BEepOaTM30BaHbI WITU
BBIPKECHBI HA U3y4YaeMOM MHOCTPAHHOM si3bIKe. TOJIKO B 3TOM cllydae Ha
ypoke OyayT co3IaBaThCsid HeEoOXoauMas  sI3bIKOBas cpefa, u
YBEIUYUBATHCS €r0 O0ydaroniue BO3MOXHOCTH, a JJISI 3TOTO TpelyeTcs
1eJIeHanpaBIeHHAS pabota Hajg pa3BUTHEM TMPOHECCHOHATBLHBIX
KOMMYHHUKATUBHBIX YMEHHMM OyIyIIuX YyuYdTeled | TpenojaaBaTesci
WHOCTPAHHOTO SI3bIKA.

[IpencraBieHHble HUXE peueBble 00pas3lbl MOTYT OKa3aTbCs Bam
MI0JIE3HBI MPH MOJTOTOBKE U aHaIu3e PparMeHTOB ypoKa.

Beginning the lesson
Getting down to work
Let’s start our English lesson now (shall we?)
Let’s get on with the lesson.
Now we can get down to (some) work.
Is everybody ready to start?
I hope you are all ready for your English lesson.
Defining aims
By the end of the lesson you will be able to (give people advice/write a
letter applying for a job/etc.)
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By the end of the lesson you will have learned to (discuss plans for a
holiday/give descriptions of people/etc.)

Talking about the lesson

First/then/later on we’re going to (learn something new/ do some
reading/do some writing/do some note taking/do some role play/etc.)
Firstly, let’s run through your homework.

In a few minutes/in half an hour/half way through the lesson I want you to
(have some conversation practice/ practise asking questions/etc.)

Near the end of the lesson/at the end of the lesson/when we have finished
this, if you have been good, we’ll (play a game/sing a song/etc.)

To finish (off) with, you can do some reading.

skokook

Making things clear
Is that clear?
Are you clear about what to do/what I mean/how to do it?
Are there any questions (before we start)?
(Has)Anybody got any questions about what they have to do?
Shall I go over it/the instructions again?

Who still doesn’t understand what they ve got to do?
Hkk

Organising work
Work on your own. Work by yourselves.
Everybody work individually. Don’t disturb your neighbour.
Hands up/ raise your hand, please. ~ Put your hand(s) up.
Don’t be shy! Hands up if you know the answer.

Dividing the class up

Work in twos/pairs. Work in threes/fours/fives

[ want you to form groups. Get into groups of three.
Form two groups of six. Work in groups of three/four

I’ll divide/split the class into five groups.

Team up with two other people to make a group of three.
Who hasn’t been out to the board?

Taking turns

Take it in turns, starting here.

Whose go/turn is it next?

One after another, please.
skskosk
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Exercises
I want you to do exercise 7.
Let’s go over the exercise together.
Let’s go through the sentences on the board.
Let’s run through the answers quickly.
What is the answer to number one?
Could somebody read out what they put for number 2?

Count your points. How many did you get right/wrong?
skskosk

Textbook activity
Take out your books and open them at page 23.
Look at exercise 54 on page 23.
Have a look at a diagram on page 235.
You we’ll find the exercise on page 23.

Now turn to page 23. Turn over the page.

Let’s move on to the next page. I want you to turn to page 3.
Have you all found the place? Turn back to the previous page.
It’s at the bottom of the page. It’s towards the bottom/end.

The line is in the middle of the page. It’s about how halfway down.
It’s in the very middle of the page.  It’s ten lines from the top/bottom.

Ten lines up/down. It’s on the left/on the right.
It’s in the top left-hand corner. It’s in the bottom right-hand corner.
It’s in the left-hand margin. Look at the right-hand column.

It’s somewhere near the top/bottom of the page.
The picture is at the (very) top of the page.
The centre/middle column (from the left/right).

skokook

Language work
Pronunciation
Again, please, but watch your pronunciation.
Be careful with the [...] sound.
Listen to me saying it.
Listen again carefully and then you try.
Watch my lips/mouth closely/very carefully.
The man on the tape raised his voice like this. Try and do the same.
You must let your voice fall at the end of the sentence.
The word is accented on the second syllable.
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They are spelt the same, but pronounced differently.
Don’t get ‘cheer’ and ‘jeer’ confused/muddled/mixed up
Vocabulary

What'’s the verb that corresponds to this noun?
What’s the adjective that comes from ‘nation’?

Can anyone tell me the corresponding noun?

What is the noun derived from ‘electric’?

What'’s the opposite of ‘generous’?

Don’t be mislead by the Russian word.

Don’t get ‘effect’ and ‘affect’ mixed up.

It might be better to say...

An Englishman would probably say...

Try to put it in other words.

Could you phrase it slightly differently.

Grammar

Is a relative pronoun necessary here?

Which tense do we use after ‘if’?

Which preposition comes after to ‘concentrate’?
What is the past (tense) of to go’?

Is the word order right?

Where do we usually put adverbs of frequency?
Does anybody remember the rule for using ‘since’ and ‘for’?

Mind the preposition.
Watch out for the conditional tense this time.
Hkk
Reading

Read the passage silently/to yourselves

Let’s read the text aloud.

Read as far as/down to the end of the chapter.

Let’s take turns/it in turns to read/reading.

Let’s read the conversation again, with you Jane reading the part of Mrs X
Ann, go on from where Jane left off.

Find answers to the following questions.

Answer the questions with reference to the text
dkesk

Writing
Copy this down in your notebooks.
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Put/take/get/write/copy that down.

Write it in the margin.

Write it in the empty space at the top.

Jot this down somewhere so that you don’t forget it.
Write it in block letters/in block capitals.

Print it. Write it in ink/pencil.
Write it neatly. Write it out legibly.
dkosk
Speaking

Today we are going to have a discussion. The topic is...

There are four questions I want you to concentrate/focus on

What is your opinion on/of/about this subject/topic?

Have you got anything to add to what Ann said?

Could you expand on that a little/go into more detail/give me an example?
Have you got any input on this?

Any other contributions?
Hkk

Listening
I want you to listen to a part of a conversation.
Now we’ll listen to an extract from...
Your job is to listen to a section of a dialogue.
What could this dialogue be about?
What do you think this recording will be about?
Fill in the missing words.
Make a list of all the words to do with sport.
Listen and choose the most suitable answer.
Decide what will happen next.

deksk
Checking progress
Who is finding this difficult? How far have you got?
Ask if you are not sure. Which question are you on?
I'll help you if you get stuck. I’ll come round/circulate and check.

Let me know/tell me if you run into a problem.

Is there anyone who needs help/can’t manage on (his/her/their) own?
(Is there) anybody having trouble/difficulty with the exercise?

Put your hand up if you need help.

sk
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Encouraging students
Good/Fine/Right/You re quite right. You managed very well.

That'’s great/brilliant/fantastic. You did a good job there.
Excellent/nice/good work. You made a very good job of that.
Nicely done/read. You have improved a little.
That’s much better. You are almost there.

That’s more like it. Have another try.

You are on the right lines/track. Go on! Have a try/a go!

Try harder. You can do this!

You will have to spend more time practising this.
You are getting better at it all the time.

skskosk
Stopping
You will have to finish in a minute. ~ One minute left/remaining/to go.
All right, you can stop now. Put your pens/pencils down.

I'm afraid I'll have to stop you now. Finish off now/finish up (AE).
I will have to stop you in two minutes/minutes’ time.

I’ll give you five minutes on this/to do this.

Is there anybody who still hasn’t finished?

Have you done/managed/completed everything?

Just a couple more minutes/of minutes more.

1 think you’ve had long enough on this.

Would you finish off the sentence you are on.
skskosk

Ending the lesson or a stage in the lesson
We still have a couple of minutes left.
I make it almost time. We'll have to stop here.
I’'m afraid it’s time to finish now.
All vight, that’s all for today, thank you.
That will do for today. You can go now.
That’s/There’s the buzzer/bell. It’s time to stop.
We’ll do/look at/read the rest of this chapter on Thursday.

We’ll continue working on this chapter next time.
skskosk

Setting homework
This chapter/lesson/page is your homework.
As/For (your) homework [ want you to ...
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Finish off the exercise at home.

Go through this section again on your own at home.

Revise what we did today and then try exercise 5.

Prepare as far as/down to/up to page 23.

I'’ll test you on the new words sometime next week/in the near future.
Learn the vocabulary because I shall be giving you a test on it in the next
lesson.

1I’'m not going to set (you)/give you any homework this time.
skskosk

Recapitulating
So, today we have practised asking the time.
This time you have learned how to write a letter.
In this lesson, we have begun a new unit.
Let me just remind you/recap/go over what we 've done.

Let’s just review today’s lesson.
skskosk

Thanking students for their contribution
You have worked very well today. Well done everybod)y.
I'm really pleased with the way you worked today.
Excellent work from everybody today.
I'm very pleased/impressed with the way you’ve worked today.

You concentrated all the way through the lesson. Well done!
Hkk

PacmpeHHbIl CIHMCOK pPedYeBBIX OOPa3lOB, OXBATHIBAIOIIUX CAMBIE
pa3zHooOpa3Hble CUTyalldd PEYEeBOro OOIIEHUS Ha YpOKe, Bbl HaWnére,
00paTHUBIIKCH K CIACAYIOITUM ITOCOOHSIM:

1. Gardner B., Gardner F. Classroom English. — Oxford University
Press, 2000.

2. Hughes G.S. A Handbook of Classroom English. Oxford: Oxford
University Press, 1989.

3. Hughes G., Moate J. Practical Classroom English. - Oxford
University Press, 2011.

4.  Slattery M., Willis J. English for Primary Teachers: A handbook of

activities and classroom English. — Oxford University Press, 2001.
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OCHOBbBI METOJUKA AHAJIM3A YPOKA AHIJTMUCKOI'O
A3BIKA

YMeHHe aHanM3upOBaTh YPOK SBISICTCS OJHUM U3 BaKHEHUITHUX
YMEHUN YIUTENS HHOCTPAHHOTO S3bIKa, KOTOPOE HEOOXOIUMO CIEIIUATIbHO
dopmupoBath. [IpoBeneHHBIN aHaMU3 ypoKa MOXXET CBHJIETEIHCTBOBATH
00 ypoBHE mpodecCUOHATBLHON KOMIETEHTHOCTH YYUTENsl WHOCTPAHHOTO
S3bIKA, €r0 TEOPETUYECKOW MOJKOBAHHOCTH W IMPAKTHUYECKOM OTBITE, a
PETYISPHBINA aHAIN3 U CaMOAHAIN3 YPOKOB CITIOCOOCTBYET UX IPAMOTHOMY
TJTAHUPOBAHUIO M YCIICIITHOMY TTPOBEIACHUIO.

Xoportui aHau3 TpeOyeT He TOIBKO TITyOOKUX 3HAHUM U YMEHHUM U3
00J1acTH METOAMKN O0YyYEHUS MHOCTPAHHBIM sI3bIKaM. J[J11 BCECTOPOHHETO
aHajmM3a HEOOXOAWMO TMPHUBIICUYCHHE CBEICHHM W3  MEaroTHKH,
IICUXOJIOTUM W JPYTUX  CMEXKHBIX  JUCHUIUIMH. YPOK  MOXET
aHATM3UPOBATHCS C Pa3HBIX PAKypPCOB M KacaTbCS Pa3HBIX €r0 CTOPOH.
Opnux uccnegoBaTenei OyJeT MHTEPECOBATh CTUJIb PaOOThl YUHUTENS U
MOBEJICHUE YYAIIUXCS, NPYTUX — CTENCHb OPUTMHAIBLHOCTH W HOBU3HBI
PUMEHSIEMbBIX Ha YPOKE TEXHOJIOTHN, TPEThUX — CBS3b COJIEPKaHUS YPOKa
C OKU3HBIO M TMPAKTHYECKON JESITEIHHOCTHIO, HAJIUYME B HEM
MHTETPATUBHBIX COCTABIISIONINX.

Mgl OyneM yduThCsl aHAM3UPOBATh YPOK MHOCTPAHHOTO S3bIKA, B
IIEPBYIO OYEpPENb, C METOJMYECKOM TOYKM 3peHus. M XoTda ¢ TeMowu,
PaCKpBIBAIOIIEH  CYIIHOCTb, THUIIOJOTMKD W  CTPYKTYpy  ypOKa
MHOCTPAHHOTO f3bIKA, BaM TOJILKO MPEJICTOUT MO3HAKOMUTHCS, OOydeHUE
OCHOBaM METOJIMKM aHali3a ypoKa Mbl HayHEM C aHajau3a (parMeHTOB
YPOKOB, TIOCBSIIIEHHBIX YK€ H3YYCHHBIM TE€MaM, a HMEHHO
GbOpMUPOBAHUIO JIEKCUUYECKUX M TIpaMMaTUUYECKUX HABBIKOB, a TaKXKe
YMEHHH B PA3JIMYHBIX BUAAX YTCHUSI.

Cnenyer uMeTh B BUJy, YTO YHUBEPCAIBHOM CXEMBbI aHAIM3a YpPOKa
HE CYLIECTBYET. Bo-mepBbIX, pa3Hble METOIUCTHI IPEIJIararoT CBOU
KJIacCU(UKAIIMU TUTIOB YPOKA, €ro 3TAloOB U UX COOTHOIICHUS, HE TOBOPS
YK€ O pa3InuusIX B NOAX0AX K caMOMYy aHalin3y. Bo-BTOpEIX, cienys mpu
aHaJIN3€ pa3 M HABCErJa NPUHATOM CXEME MOXHO YIYCTUTh YHUKAJIbHBIE
CUJIbHBIC CTOPOHBI YpOKa, MOWTH Mo nyTd (popmanuszma. bonee Toro,
YPOKH pa3HBIX THUIOB M BHUIOB HMMEIOT CBOIO chenuduky, a oollue
MOMEHTBI, KOTOPbIE MOKHO MPUMEHUTH K JIIOOOMY YPOKY, PEJIKO KacaroTcs
BEIIICH, HE JeXKalIUX Ha MOBEPXHOCTU. B-TpeTbuX, HE CTOUT 3a0bIBATh O
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BpEMEHHOM  (DakTOpe, Belb BIUSHHE, OKAa3bIBAEMOE COLMAIBHO-
SKOHOMUYECKUMH U MOJIUTUUYECKUMH (haKkTOpaMu Ha MOHUMAaHUE Iejel u
3a1a4 OOy4YeHUsI UHOCTPAHHOMY $I3bIKY, JUKTYET U HOBbIE TPeOOBAHUS K
COBPEMEHHOMY YpPOKY MHOCTPAaHHOIO $3bIKa, a 3HAYUT E€IWUHOU U
MPUEMIIEMO NI BCEX (3TaroB pa3BUTHUS METOJIUKHU, YUEHBIX-METOIUCTOB
Y TIPAKTUKOB, TUIIOB YPOKOB) CXEMbI aHAIN3a NONPOCTY HE CYILIECTBYET.

[Ipn ananu3e ypoka cieayeT IOMHUTb, YTO 3TO HE MPOCTO
HaOJIIOICHNE 3a YPOKOM. AHan3 TpeOyeT yMEHHUs BBISBIATH, 3aMeyath,
NpOCCKHUBATh M OILEHHWBATh pPabOTy YUYUTENs] HHOCTPAHHOTO SI3bIKA
COIJIACHO  OMPEJEICHHBIM KPUTEPHUSIM, OCHOBAaHHBIM Ha 3HAHUAX
3aKOHOMEPHOCTEH yCBOCHHS HEPOJHOTO S3bIKa, 3TAamoB (HOPMHUPOBAHUSA,
pa3BUTHS U COBEPIIECHCTBOBAHMS HABBIKOB, TMPUHIIMIIOB OOyYeHMUS,
CpPEeACTB, METOJOB U MpuéMOB o0O0ydeHus. Hepenko B mocoOusax wu
ydaeOHuKax 1o «Meroauke OOydeHUS] WHOCTPAHHBIM SI3BIKAM» MOYXKHO
BCTPETUTh CaMble OOIIME YKa3aHWs, Kacaloluecs aHaimu3za ypoka. Ot
oOyuaromuxcsa Tpedyercs: 3adUKCUPOBATh IEJIb 3aHATHS, UCIIOIh3yEeMOe
HAa 3aHATHM OOOpYyJOBaHME, CTWIb MW OCOOCHHOCTH IIOBEICHUS
YUUTENIS/yHaluXxcsl Ha YpOKe, BBIICIUTh HanboJiee MOHPaBUBIITYIOCS YacTh
ypoKa, a TakKe TNOJENUThCA OOIIMMU BIEUYATICHUSIMU O HEM.
CoBepIIEHHO OYEBUIHO, YTO NPOBEACHHBIM COrJacHO TOJAO0OHBIM
YKa3aHUsIM «aHaIM3» MO0 CYTH aHaIM30M He sBisieTcs. DopMmasbHbie
KpUTEPUM, BHHMaHUE K HECYIIECTBEHHbIM JeTaliM B  yuiepO
NPOCJIC)KUBAHUIO BHYTPEHHEH JIOTUKN YPOKA U CBS3EH MEXKIY 3aJaHUSIMH,
OILICHKA C TO3UIIUU «IIOHPABUJIOCHY - «HE TMOHPABUIIOCHY BPSII U MOXKHO
Ha3BaTh aHAJM30M, BBIMIOJHEHHBIM KBaTU(DUIIMPOBAHHBIM CIICIIAATTUCTOM.

AHanu3 OpeanoiaraeT U OIEHUBAHUE YpOKa. YPOK WiIH (parMeHT
ypOKa, Ha KOTOPOM BbI MPUCYTCTBOBAIM WM 3alKCh, KOTOPOTO BbI
BUJICTIU, MOKET HE COOTBETCTBOBATH OIpEJEICHHBIM TpeOoBaHusM. K
COXKQJICHUIO, YUUTEJIEM MOTYT OBITh HEBEPHO MOA00paHbI YIIPAKHEHUS (HE
coOJI01aeTCsl  MOCIEAOBATEILHOCT, (POPMHUPOBAHUS HAaBBIKA, OOJbIIAS
YacThb YIPAXHEHUM HOCUT HE PEYECBOM XapakTep, a TPEHUPOBOYHBIN
XapakTep, WM Y4YalllUMCs Tpejyiaratorcsl 3aJaHusi peueBOTO XapakrTepa,
Korja hopmMa HOBOTO SI3bIKOBOTO SIBJICHUSI €I1le TpeOyeT TPEHUPOBKH, T.11.),
HapyIlIeHa JIOTHKa ypoka (MpejaraeMble 3aJlaHUsl HUKAK HE CBSI3aHbI APYT
C JApyroM, TOCIEAyIOlllee  YNPAKHEHWE HE  MOJATrOTaBIMBACTCS
IPEALIAYIINM, IECTOYKH 3aJaHui OOpBIBAIOTCS, HE (GOpPMHUPYIOT Oojee
CJIO’KHBIM HaBBIK WJIM YMEHHE, HE BEAYT K KOMMYHUKATUBHOM BEPXYIIKE
3aHATHS, T.J.) WIK HE COOI0IAI0TCS HOPMBI PEYEBOI0 B3aUMO/ICUCTBUS Ha
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ypoke (Y4uTeslb 4acTO M HEOINPABIAHHO MEPEXOJUT HAa POJHOU S3BIK,
TOBOPUT OOJIBIIIE yHAIIUXCS, TOMYCKAET OITMOKHU B peun, padOTaeT JIUIIIb C
CaMbIMHU TOJTOTOBJICHHBIMU  ydalmiuMmucs, T.1.). Ilpu aHamuze ypoka
HEO0O0XO0IMMO yKa3aTh Ha HEJOCTATKH B €0 IJIAHUPOBAHUU U peaU3allui,
yKa3aThb Ha METOJUYECKUE TIOJIOKEHUSI W TPHUHIUIBI, KOTOpPbIE ObLIN
HapyIIEHbI, MPEJIOKUTh MyTH UX ycTpaHeHus. Ilpu 3ToM HE0OXOaUMO
cOOJIIOZIaTh TAaKT M MPOSIBISATH YBaKEHUE, CTApPasCh B IMEPBYIO OUYEPEb
OTMETUTH CUJIbHBIE U MOJIOKUTEIBHBIE MOMEHTHI YPOKa, U TOJBKO MOTOM
KOHCTPYKTUBHO KPUTHUKOBaTh TO, 4YTO, Ha Ball B3MJs1, TpeOyer
TOpabOTKHU.

[Ipu ananmuse ypoka Jr000ro THIa oOpaTUTE BHMMaHHWE Ha TO, Kak
YYHUTENIb OCYIIECTBJISAET OOIIEHHWE C KJIACCOM, OTISIbHBIMU YUYCHHKAMH,
COOTBETCTBYET JIM €ro JAUJAKTHYECKass pedb HEOOXOIUMBIM TPEeOOBaHUIM
(CM. paznen «PedeBoe opopmiieHre pparMeHTa ypoka).

YPOK OBYUYEHMUS JIEKCUKE

[Ipn ananmuze ypoka wiM (parMeHTa ypoka, LEIbI0 KOTOPOTro
ABJsIeTCS (POPMUPOBAHUE WM PA3BUTHUE JIEKCMUYECKHUX HABBIKOB, CIEAYET
o0paTuTh BHUMAHHE Ha CJICIYIOIINE MOMEHTHI.

1. Kakum obpazom chopMynupoBaHbl IEIM W 3a7a4dl ypoka?
[ToguepkuBaeT M y4yuTellb KOMMYHHKATUBHYIO 3HAYUMOCTh M3y4aeMOM
IPYNIbI JIGKCUUECKUX €TUHUIL?

2. CKOJIbKO JIGKCHMYECKMX €JIWHMI[ BBOJUTCA Ha ypoke?
CoOTBETCTBYET JIM WX KOJUYECTBO JTalmy OOy4YEHUs, BO3PACTHBIM
O0COOCHHOCTSIM YUaIllNXCsl, I3bIKOBOM MOJATOTOBKE KJIacca, PEXUMY paOOThI
(caMOCTOSITENIBHO WJIM TIOJI PYKOBOJACTBOM YUHUTEA)?

3. Kakume crocoObl CeMaHTH3aIlMU UCIOJB3YIOTCS Ha ypoke?
Hackonpko oHM pa3HooOpa3Hbl? HackonbKo ajeKkBaTE€H BHIOOpP MPUEMOB
CEMaHTU3aIlMU HOBOM JIeKCUKHU? COOTBETCTBYET JIM OHA 3Tamly OOy4eHUS,
BO3PACTHBIM OCOOEHHOCTSIM y4alllUXCs, CenU(UKe JIEKCUYECKUX €AUHUII,
OIO/KETY BPEMEHHM, SI3BIKOBOM TMOATOTOBKE Kilacca, PEXUMY paOOThI
(caMOCTOSITENIBHO WJIM TIOJI PYKOBOACTBOM YUHUTEIIA)?

4. Kakuve BHABI HAISIAHOCTH UCIOJB3YIOTCS Ha ypoke? C Kakou
LEIbI0?

5. Hcnonb3dyercss 7M1  KOHTEKCTHas WM  BHEKOHTEKCTHAas
Mpe3eHTALNS JICKCUYECKUX €IUHUIL?

6. Kakum 00pa3oM OOBSCHAETCS JEKCUYeCKas/TpaMMaTHyecKas

BAJICHTHOCTBH CJIOBA?
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7. Kak pabotaeT y4uTeab HaJ Pa3BUTHEM COLIMOKYJIbTYPHOH U
COI[MOJIMHTBUCTUYECKOM KOMIIETEHTHOCTH Y4YalluXCcsi MNpU padoTe HaL
HOBOW JIEKCUKOM?

8. CoOmromaercss au TpeOOBaHUE O3HAKOMJICHHUS C HOBBIMH
JEKCUYECKUMH €JVHUIIAMU Ha YK€ 3HAKOMOM TI'pPaMMaTUYE€CKOM
Marepuasne?

9. IlpoaHanu3upoBaHbl JU  YUYHUTEJIEM TPYAHOCTH  HOBBIX
JIEKCUYECKUX €UHUI] C TOUKHU 3peHUs POPMBI, 3HAUCHHS U YIIOTPEOICHUS?
Kakue npuémbl UCMOIB3YIOTCS YUUTEIEM, YTOOBI 3apaHee MpeaylnpeauTh
MOSIBJICHUE TUIMMYHBIX OITMOOK B PeUM yUaluxcs?

10. Yepe3d kakWe yHOpaXHEHHUS OCYIIECTBISIETCS MEPBUYHOE
3aKpEIUICHUE JTEKCUYECKUX €UHULL?

11. Kakas cucreMa YIPA)KHEHUM UCIOJIb3YETCS 1S
dbopMUpOBaHUs JEKCUUYECKUX HABBIKOB (TPaIUIIMOHHASA, C YUETOM YPOBHS
(YHKIIMOHUPOBAHUS, C TPUMEHEHHEM (PYHKIMOHAJIBLHO-CMBICIOBBIX
Ta0JInI)?

12. CootBercTByeT JM  MOCIEAOBATENBHOCTh  YIPAKHEHHUHN
cTaausiMu (POPMUPOBAHMUS JIEKCUUECKOTO HaBbIKA?

13. Kak COOTHOCATCS THUIBI/BUABI JEKCUYECKUX YIPAXKHECHUN?
Kakue npeobnanarot? OnpaBaaHo Jin ux rnpeodiaganue?

14. SBastorcs M YETKUMU U LEJIECHANIPABICHHBIMU (POPMYIHUPOBKH
3aJJaHUM K YIPaKHCHUAM ]

15. Tlpoucxoaut M KOMOWHHUPOBAHHE HOBOW JIEKCHUKH C paHee
WU3yYEHHOU?

16. Hackonbko 3¢p(peKTUBHO pacnpeaeaeHO BpeMs Ha OT/eJIbHbIC
ATarbl padOThI Ha/l IEKCUKON?

17. Kakum o0Opa3om OCYIIECTBIISIETCS KOHTPOJb YCBOCHHS HOBBIX
JIEKCUUECKUX €IUHUILL?

18. Kakue nmpu€mbl 1 UTpbl UCHIOJIB3YET YUUTEIb ISl TPEHUPOBKHU
Y TIOBTOPEHUS JIEKCUKHU?

19. Vnenser nu yuuTeab BHUMAaHUE MPABUILHOCTH (POHETHUUECKOU
CTOPOHBI PEUYU yHaIIUXCs?

20. KaxkoB 0XBar y4yamuxcs BbIIOJHAEMbIMU YIPAKHEHUSIMUA?

21. TIlo oTBeTam yyammxcs B KOHIIE YPOKa OIIEHUTE, B KAaKOH Mepe
ObLITU TOCTUTHYTHI YUUTEJIEM 3asBIICHHBIC 1[€JIU U PEIICHBI COOTHECEHHBIE
C HEH 3aJayu.

22. bpumi 1M TPYJHOCTH B YCBOCHUH HOBOTO JIEKCHYECKOTO
marepuana? Kakue? Kakne mnmyTym wuX TMpeodoOICeHUS Bbl MOXKETE
PEIOKUTH?
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YPOK OBYYEHUSA I'PAMMATHUKE

[Ipn ananmuze ypoka win (parMeHTa ypokKa, LEIbI0 KOTOPOTro
ABsieTCsl  (POpMUPOBAHME WM Pa3BUTHE TPAMMATHYECKUX HABBIKOB,
pEKOMEHTyeTCsl OOpaTUTh BHUMAHUE Ha CIEAYIOIIUE MOMEHTHI.

1. Kakum oOpazom chopMynupoBaHbl IEIH W 3a7a4dl ypoka?
[loguepkuBaer M  y4YuUTEIb  PEUEBYHD  (PYHKUHIO  H3y4aeMOTO
rpaMMAaTHYECKOTO SIBICHUSA?

2. Kaxon BU]I rpaMMaTHYECKUX HaBbIKOB
dbopmupyeTtcs/pa3BUBaeTCs Ha YPOKE — PELIEITUBHBIE WU MPOIYKTUBHBIE?
B yeMm 3t0 nposiisieTcs?

3. Kakoit wmerox - JICAYKTUBHBIM WA WHIAYKTUBHBIA —
UCIIONIB3YETCA JIJIs1 00BSICHEHNS HOBOT'O TPaMMAaTHYE€CKOTO MaTepurana’?

4.  O3HakOMJICHBI JIM Yy4aliuecss co BceMU ¢GopMaMu JTaHHOTO
aBieHus? 3a)UKCUPOBAHBI JIU OHU Ha JOCKe?

5. CpaBHuBaer M yuyuTenab (GopMy JTaHHOW TIpaMMaTHUYECKOM
CTPYKTYPHBI C HACTUYHO MOXO0XKEH hopMOit Apyroi CTPyKTYphI?

6. Kakum o0Opa3oM yuuTenb MNpeayNpekIaeT BO3HUKHOBEHHUE
omuOOK B PEYM  YyYalllUXCA, BBI3BAHHBIX MEXKBA3BIKOBOM  WJIU
BHYTPHUSI3BIKOBOM HHTEpPEpeHIIUECH?

7. Ha OCHOBE KaKHUX YIPaXXHEHUN OCYIIECTBIISAETCS
dbopmupoBaHue TpaMmaTHdecKoro HaBbika? Hocar nu  ynpaxHeHus
yCIOBHO-peUYeBOr xapakTep? Kak COOTHOCSATCS TUIBI/BUABI YIIPAKHEHUMN?
Kakue npeobnagarot? OnpaBaaHo M ux mnpeoodiaaaHue?

8. bbull au 4YETKUMU U IEJICHAMPABJICHHBIMU (POPMYITUPOBKU
3aJJaHUM K YIPaKHCHUAM ?

9. CoOmogeHbl 71U 3Tanbl  (GOPMUPOBAHUS TPAMMATHUYECKOTO
HaBbIKa?

10. IIpaBuibHO JM pacmpeaci€HO BpPEMsI MEXKAY MpPE3CHTAUMEH U
aBTOMaTH3alUel TPAMMaTUYECKOTO SIBJICHUS?

11. Kakum 006pa3zom OCYIIECTBISAETCS KOHTPOJIb YCBOCHHUS HOBOTO
rpaMMaTHYECKOTO SIBICHUSA?

12. Kakum 00pa3oM yuuTellb UCIPABIISIET JOMYIIIEHHBIE OIIMOKN?

13. Kakue npu€mMsl U UTPbI UCIIOIB3YET YUUTEND JJI1 TPEHUPOBKH U
MOBTOPEHUS TPAMMATUKU?

14. KakoB 0XBar y4amuxcs BBITOJHIEMBIMU YIIPAKHEHUSIMHA ?

15. Tlo orBeTaMm y4dammxcs B KOHIIE YPOKa OLIEHUTE, B KAKOW MEpE
ObLIM TOCTUTHYTHI YUUTEJIEM 3asiBJICHHbBIC €N U PEIIEHBl COOTHECEHHBIE
C HEU 3a/1a4u.
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16. bpuin nU TPYIHOCTH B YCBOEHMHM HOBOTO TIpaMMaTH4Y€CKOTO
marepuana? Kakue? Kakne mnmytTm wuX TMNpeodOICHUS Bbl MOXKETE
MPEIIOKUTH ?

YPOK OBYYEHUA YTEHUIO

[Ipu ananuze ypoka pa3BUTHs HABBIKOB U YMEHHUH B pasHbIX BHIaX
YTEeHUSI HE00XO0IMMO 00paTUTh BHUMAaHHUE Ha CJEIyIOIICe.

1. Kakum o6pa3zoM chopMyaupoBaHsbI LIEJIU U 3aa41 ypoka?

2.  Kakum cnoco6om yuutesnb co31aéT MOTUBAIMIO TIEPE]] YUTEHUEM
HOBOTO TecTa?

3. Kak opranuzoBaH TNpeATEKCTOBbIM 3Tan? Jlano sm
peaBapSIOIIEe 3aJaHNE TIEPE]] YUTEHUEM TeKCTa?

4. Kakum 00pa3oM y4uTEIb OCYIIECTBISET CHSTHE SI3BIKOBBIX
TPYAHOCTEMN?

5. Pa3BuBaeT nau y4yuTenb HA JAHHOM 3Tame€ S3bIKOBYIO JTOTAAKY
yJamumxcs?

6. Kakum o0Opazom yuutenb QOpMyIUPYET LEIEBYIO YCTAaHOBKY
it yTeHusA? SICHO 1 U3 He€, KaKylo CTPATeTHio JIJIsl YTeHHUs] HE0OXO0IMMO
BBIOpaTh ydyammuMmcs? ['OBOpUT 1M y4dHWTeldb, KakuM oOpa3oMm Oyaer
OCYIIECTBIIATHCSA KOHTPOJIb MOHUMAHUS TPOYUTAHHOTO?

7.  YMeHus B KaKMX BUJAX YTCHUS Pa3BUBAIOTCS HA YPOKE?

8.  Kakumu 3a1aHusIMU NIPEICTABIICH TEKCTOBBIN ATan?

9. Kakue 3amaHusi BbIOpan y4yuTeIb JJIi MNPOBEPKU MOHUMAHUS
npounTaHHOro? COOTBETCTBYIOT JIM OHU BHUJY YTEHHUS, KOTOPBIA
OCYIIECTBISUIA yYaluecs?

10. Kak koHTponupyercss NOHHMAaHWE NOpodYuTaHHoro? Yro
BBISICHSIET YYUTEIb B X0OJI€ KOHTPOJIsA?

11. CoOTBETCTBYIOT JIM BOINPOCHI YUYWUTENs BHUAY UTCHMUS/JIOTHUKE
pa3BUTHS TECTA?

12. Kakue ympaxHeHHs W 3aJaHUS MPEIATAET YYUTENb Ha
MOCJIETEKCTOBOM ATane? OXapaKTEpU3yuTe ux.

13. CoOntomaer M y4uTellb OCHOBHBIC OJTalbl pPa0OThI Ha
TekcToM? [IpaBUIIBHO NI paclpeiesICeHO BpeMsl MEXAY dTanaMu?

14. Wcnonw3yeT 1M YUYWTENb YNPAKHEHUS, HAINpaBJICHHbIE Ha
Pa3BUTHE PA3TUYHBIX MEXaHU3MOB UTCHUSA?

15, CTumynupyroT Jiv 3a1aHUSI U YIIPAKHEHUS PEUEMBICIUTEIBHY IO
NeATEIbHOCTD y4aIuxcs (CUHTE3, aHAJIN3, CpaBHEHUE, 0000111eHuEe)?

16. KakoB 0XBar y4ammxcs BBITOIHIEMBIMU YIIPAKHEHUSIMHA ?
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17. TlpaBuibHO JiM BBIOpAH TEKCT JUIsl JAHHOTO BHJIA UYTCHUS
(coneprkanue, KOMIO3UIIUS, 00bEM, SI3BIKOBBIE TPYJHOCTH, T.1.)?

18. CoOTBETCTBYET N COJAEPHKAHHUE TEKCTA BO3PACTY U MHTEpECAM
yJamuxcsi?

19. HMmeer nu TEKCT 0Opa30BATENIbHYI0O WA BOCHUTATEIbHYIO
HEeHHOCTh? CTUMYNUPYET I YYUTEIb AaKTUBHYH TO3HABATEIIbHYIO
JNESATEIbHOCTD yYaluxcsi?

20. TIlo orBeTaMm ydammxcs B KOHIIE YPOKa OLIEHUTE, B KAKOW MEpe
ObLIM TOCTUTHYTHI YUUTEJIEM 3asiBJICHHBIC 1IEJIN U PEIICHBI COOTHECEHHBIE
C HEH 3aJa4u.

21. MHcnbIThIBamu 71U ydYaligecs TPYAHOCTH TIpu paboTe Haj
pasHeiMu Buaamu uyteHus? Kakwe? Kakue myTH HUX TPEOIOJIEHUS BbI
MOKETE MPEITOKUTH?

JlaHHbIE BOINPOCHI MOTYT OKa3aThCsl BaM IOJIE3HBIMU MPHU aHAIM3E
dbparMeHTOB ypoKa, 0JIHaKO, KOMIUJIEKCHBIN aHaJIU3 ypoKa eIie Brepeau!
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INPUMEPHBINA CIUMCOK BOIIPOCOB 114
IMPOMEXYTOUYHOH ATTECTAIIUM IO JUCHUIIJIMHE
«METOAUKA ITPEITIOJABAHUA UHOCTPAHHBIX A3BIKOB»
(V CEMECTP)

. Meroanka Kak camMOCTOSITeJIbHAsi TEOpeTUYEeCcKas JUCHUILIMHA.

OOBEKT U TpeaAMET METOUKH.

2. JluaroaupakTuka. COOTHOIIEHHWE METOJWKU U JIMHTBOJUIAKTUKHU.
Bropuunasi  s3bIKOBasi JIMYHOCTh KAaK YHUBEpCAJbHAs  KaTeropus
JVUHTBOJIATAKTUKHU.

Cnenuduka npeamera UHOCTPAHHBIHN S3BIK.

CBs13p METOJIMKH C IPYTUMU HAYKaAMH.

MeTobl Ucce10BaHus B COBPEMEHHON METOIUKE.

[Tonsitue nenu ooyuenus M. Mctopus Bompoca.

KoMMmyHHKaTUBHAsT KOMIIETCHIMS, Kak 1eab oOyudenus WS nHa
COBPEMEHHOM JTall€ U €€ KOMIIOHEHTHBINA COCTAB.

8.  Ilpuniumbsl 00y4YeHUsI HHOCTPAHHBIM SI3bIKAM.

9. CpencrtBa oOyuenus UA.

10. YpoBHU BiIaJIeHUSI NTHOCTPAHHBIM SI3BIKOM.

11. Copepxanue oOyuenus HWSA. OtOop coxaepxkaHus 0OydEeHUSI.
Kpurepuu otdopa.

12. OOydeHue NPOUZHOUICHUIO: TpPeOOBaHUA K MPOU3HOIICHHUIO,
(hoHETHUECKHUE HABBIKU, TPOU3HOCUTEIBHBIE TPYAHOCTH.

13. OOyyeHue MNPOU3HOIICHUIO HA PA3JUYHBIX dTamax oOOy4deHUs B
HIKOJIE.

14. Meroauka GopMUpOBaHUS U PA3BUTHS (DOHETUYECKUX HABBIKOB.

15. Cucrema ynpaxxHeHUH, KOMIOHEHTHI CUCTEMBI YIIPAXKHEHHUI.

16. Tunonornueckne NpPU3HAKA HEPEUYEBBIX, PEYEBBIX U YCIOBHO-
pPEUEBbIX YIPAXKHEHUM.

17. @OyHKIMOHAIBHBINA MOJIXO/ TPU OOYUEHUN TPaMMaTHKeE.

18. Otamnbl paboThl HAJl TPAMMATUYECKUM MaTEPUATIOM.

19. Amnanu3 TpyIHOCTEW YCBOCHUS JICKCHKH.

20. DOtanbel paboThl HAJ JEKCUKOW, HMX COAEpKaHHE, TpeOOBaHMUS K

NownkEWw

IIPOBEJICHHUIO.

21. VYopaxHeHus maid  OOydeHUs  JIEKCHKE: TpPaJWLHUOHHBIE, C
(yHKUIMOHAIBHOU HaIIPaBJIEHHOCTHIO, C Y4ETOM YPOBHS
(YHKIIMOHUPOBAHMUS.

22. Xapaxrepucrtuka ureHus kak BP/l. [londaTuiinsiil anmapar.
23. Pabota Hag TeKCTaMM JJIS pa3HBIX BUJIOB YTCHUS.
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24. VYupaxHeHUs ISl pa3BUTHS HABBIKOB U YMEHUM, 00€CIEeUHBaIOIINX
BCE BU/IbI YTCHUSL.

TPEBOBAHUA U KPUTEPUU OLUEHUBAHUSA HA 3AUYETE

IIpomexxyTounas  arrecrauuss 0O  JgucuMIinHE  «Meroauka
MPENOoaBaHNs] UHOCTPAHHBIX SI3BIKOBY MPEIYCMAaTPUBAET OIEHKY YPOBHS
OCBOCHHSI OCHOBHBIX IIOJIO)KCHHM TEOPUU M METOJAUKH OOy4YeHMs
WHOCTPAHHBIM S3bIKaM, OBJIQJICHUS TEPMHUHOJOTMYECKUM amnlapaToM
JTUCIUIUIMHBI, a TakK)Xe YpPOBHSI C(POPMUPOBAHHOCTH MpodeccCrHOoHaTbLHON
KOMIIETCHITUN YYHUTEIIs/TIperojapaTesis HWHOCTPAHHOTO S3bIKA. 3a4yeT I10
KypCy NPOBEPSET 3HAHUE OCHOBHBIX MOHATUN JAHHOW NUCUMILUIMHBI, a
TAKXKE€ YMEHHUE NPUMEHATH TOJYUYCHHBIE 3HAHHUS TIPU PEIICHUH
METOJNYECKUX 3a7a4, MOJICIIMPYIOIIUNX YIeOHBIM MpOoIIecC.

OOyuyaronuiicsi MoJiydyaeT TMOJOXKUTEIIbHBIN pe3yJabTaT Ha 3auére,
€CIM  JIEMOHCTPHPYET  BIJIQJICHUE  TEOPETHUYECKHUM  MaTepHaOM:
MCUYEPIIBIBAIOIIE OCBEIIAET BOIPOCHI, MPOSBISIET XOpOIIEe MOHUMAHUE
ONUCHIBAEMBIX SBJICHUM W WX POJM B METOJAUKE IMPEroilaBaHUs
WHOCTPAHHOTO  SI3bIKA, NpaBWIBHO W YMECTHO  MOJb3YETCS
JVWHTBOJIMIAKTUYECKON TEPMHUHOJIOTUEN, HCUYEPIBIBAIONIE OTBEYAET HA
JOTIOJTHUTEJIbHBIE BOIPOCHI; MPABWIBHO W JIOTUYHO O(OPMIISIET CBOE
BBICKA3bIBAHUE; JIEMOHCTPUPYET YMEHUS aJECKBATHOTO W MPABUIBHOTO
pELICHUS TPAKTUYECKUX 3a7ay.

3a4€T MpPUHUMAETCS B MMUCHbMEHHOW M YCTHOW (hOpME M COCTOUT W3
IBYX dacTei: 1) pa3BepHYTHIM YCTHBIM OTBET 1Mo Bompocy (20 6amion); 2)
cepusi TeCTOB Ha OymMaxkHOM Hocutene (20 OauioB). YKa3zaHHbBIE YacTH C
y4ETOM HX MPUPOIBI OIICHUBAIOTCS TG PEpPEeHIIMPOBAHHO.

IIpu oneHke pa3BEepHYTOro OTBETA MPUMEHSAETCS ONOpPa HA MOJHOTY,
T.€. TIPOLICHT CBEJCHWM, HW3JaraéMbIX II0 OJHOM U3 TEM CIHCKA.
MaxkcumanbHbIN 0ajl 3a pa3BepHYTHIN YCTHBINA O0TBET — 20.

bamner 20 — 16 BwicTaBmstorcsa, eciau um3naraerca 100% - 85%
CBEJICHUI OT 00BEMa, OMNpeeNIeMOro yU4eOHUKAMH 10 KypCy, TEPMHUHBI
(meduHULIMKM) KOPPEKTHBI, MCIIOJb3YIOTCS  aJICKBaTHBIC  S3bIKOBBIC
CpelacTBa ISl BBIACICHHUS pelieBaHTHOM uH(opmaruu. bammer 15 — 11
BBICTABJIAIOTCS, ecii u3naraercs 84% - 75% cBeneHuil, OMyCKAaeTCA HE
OoJiee NBYyX YNyIIEHUM M HE Oojiee AByX HeTouHocTe. bamaer 10 — 5
BBICTABIISIOTCS, eciii u3naraercs 74% - 60% cBeneHui, J0MyCKaeTCs HE
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OoJiee 4YeThIpEeX VYIYIIEHUWM W 4YeThbIpeX HETOYHOCTeW. bamasl Huxke 5
BBICTABJIAIOTCS, €CIM CTYIEHT [OKa3blBa€T HEKOTOPbIE 3HAHUSA II0
BOIIPOCY, 3HAHUS (PparMeHTapHbl, JAOMYCKAIOTCS OIIMOKU B COJEPKAHUU,
KJIaCCUPUKALUX.

Btopass wacTe mnpomexyTO4YHOM arrectanuu B (opme 3auéta
MpEJICTaBICHA TECTOM, KOTOPBIM COCTOMT W3 3aJaHHM, MPOBEPSIOIINX
3HaHME JACHUHUIIMN, KIIFOUEBBIX METOAWYECKHUX IOHSATHUM, OINpeaesICHUM,
KJ1accupuKaluii, XapakKTepUCTUK, YIpaKHEHUN U T.11. OLeHKa 32 KaXabli
aJIEMEHT BceX TectoB — 0,5 Oamna. OOmiee KOJIMYECTBO OaljoB 3a
TECTOBYIO 4acTh — 20.

Bcero 3a 00e gactu 3auera — 40 0ajIOB.

bannel, mosydeHHble OOydaronIUMCA Ha 3a4€Te, CYMMHUPYIOTCS C
OasmaMu, HAOpaHHBIMU MO pe3yJbTaTaM TeKylenh padoTbl U JIBYX
PYOEKHBIX KOHTPOJBHBIX paboT. OOImee KoJuuecTBO OalljioB, KOTOPOE
CTYJCHT MOKeT HaOpaTh no auctumuirHe - 100 6amtos. M3 Hux 40 GanioB
MOTYT OBITh MOJy4eHBbI Ha 3adeTe, 60 Oa/IOB - 3a TEKyUIyl0 pabdoTy B
cemectpe. CrymeHt, HaOpaBmIMKM B XOA€ TEKymeld pabOThl U
MPOMEXYTOUHOM aTtTecTtanu B ¢dopme 3adeta or 51 mo 100 Oamos,
MOJIy4aeT OICHKY «3auTeHo». Eciam komwdyecTBo OamuioB, HaOpaHHOE
CTYJICHTOM 3a CEMECTp MeEHbIIe 12, CTYAEHT MNPOXOJUT YCTHOE
BBIOOPOUYHOE coOeceoBaHre IO BCEM TeMaM Kypca.
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